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This study investigated the perceptions of school from students of differing ages,
genders, ethnic groups, and grade levels in a rural school environment. The ages were
divided into four categories: 11–12 years of age, 13–14 years of age, 15–16 years of age,
and 17–19 years of age. The ethnic groups in the school population were African
Americans and Caucasians. The different grade levels were 7th through 12th.
Wilson and Corbett (2002), in their book, Listening to Urban Kids, School
Reform, and the Teachers They Want, discussed students’ views of what they want their
teachers to be like. Wilson and Corbett used interview protocols and documented
students’ perceptions of their educational experiences.
In this study, the researcher compared the results to those of Wilson and Corbett
focusing on 10 areas. Students were asked to respond to a series of questions from each
area on the survey, which included the following: (a) student’s perception on the
transition to high school; (b) student’s perception on learning experiences; (c) student’s
perception on success; (d) student’s perception on school safety; (e) student’s perception

on the school culture and/or environment; (f) student’s perception on peer pressure; (g)
student’s perception on getting good grades; (h) student’s perception on instructional
differences; (i) student’s perception on challenging work; and (j) the student’s future
plans. The students selected their best choice from the answers given. Using interview
protocols, the students responded to the same categories.
The results produced data that will enable teachers, administrators, parents, and
policy makers to implement school reform effectively by better understanding the
students’ perceptions from a rural school environment. Recommendations for further
research include the following: (a) determine if the results found in this study are the
same as those of students in other rural school environments, (b) gain a greater
understanding of the perceptions that students have about school, (c) determine if there is
a direct correlation between students’ perception of school and student achievement, and
(d) determine if school districts will utilize the data to aid in improving instruction,
policy, and procedures within the school district.
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CHAPTER I
INTRODUCTION AND LITERATURE REVIEW

Education reform efforts have traditionally involved teachers, administrators, and,
in some cases, parents in exploring and facilitating changes and improvements in schools.
Often studies have focused on each stakeholder’s role in reform; however, many studies
have omitted the voice of the one stakeholder who will be affected greatly in education
reform: the student. Several studies support explanations regarding the importance of
acknowledging the perceptions that students have about their school and how their
perceptions can positively support effective educational reform. This study investigates
the perceptions about school from students in a rural school environment. A need exists
to aid policy makers in gaining a better understanding of students’ perceptions about
school in a rural environment.
This chapter begins with a literature review, which provides an understanding of
the concept of student perceptions and includes recurring themes that are related to
student perceptions of school. It concludes with a statement of the purpose, the research
question, and justification for the study.
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Literature Review

Student Voice
According to Fletcher (2003) in his article “Broadening the Bounds of
Involvement: Transforming Schools with Student Voice,” student voice is defined as the
unique perspective of young people in schools. He stated that student voice is formed in
the same way that adult voice is; that is, experience and education help students create
opinions, ideas, and beliefs to which they give voice. Fletcher contended that it is not
enough to only recognize student voice, but in order to truly empower students, educators
must acknowledge, employ, accentuate, and enforce student voice throughout schools.
Fletcher contended that students are uniquely disadvantaged in schools, as their ability to
voice their concerns and attitudes is not guaranteed by the United States Constitution, and
subsequent court cases are not always held up in students’ favor. He claimed that this
puts educators in the powerful position to abuse, co-opt, or corrupt student voice in
classrooms and in school boardrooms. He sustained that is why merely acknowledging
student voice is not enough. Fletcher presented several reasons why student voice must
be heard throughout schools. These reasons include (a) considering the student’s voice as
the consumer input, (b) bridging the student involvement gap, and (c) promoting national
civic well-being.
Fletcher (2003) asserted that consumer input is the basis for many businesses. He
stated that many business theories have long recognized the essential input of consumers.
He asserted that some schools have even adopted this perspective to improve parental
involvement and have declared the parents as the clients of schools. Fletcher stated that
2

despite their role as the end consumer in schools, students are routinely excluded from
these ambitious plans. He claimed that classroom involvement, decision-making, and
evaluation opportunities throughout the education system can be essential opportunities
for parents and students to collaborate to provide authentic responses. Fletcher also
conveyed that the student’s vital perspective must not be neglected; rather, it should be
fostered and engaged in every way.
To Fletcher (2003), democracy is a journey that must start anew for each
generation. He contended that democracy is not merely a buzzword, but that it must be an
action. He challenged that if the country’s democracy is to be active, then it must be
taught, experienced, and lived. Fletcher contended that through a deliberate course of
change, schools would become an infinite source of release and input for student voice.
He asserted that while engaging student voice is not a quick-fix or fly-by-night program,
all stakeholders in the school must have an intentional and deliberate voice. This, he
conveyed, would allow the process, the time, and the patience required to be successful.
Fletcher insisted that students are disadvantaged in schools because their ability to voice
their concerns and attitudes is not guaranteed by the United States Constitution. He
claimed that many court cases are not always held in the students’ favor. Consequently,
he argued that by engaging student voice throughout schools, today’s educators,
administrators, parents, and communities can lay the foundation upon which the future of
the United States will be built.
Fletcher (2006) argued that according to academic research and practitioners from
across the nation, there are two main categories of barriers to engaging student voice
throughout education: structure and culture. Fletcher explained that structure in school is
3

any formalized activity within education. He described “4 Ps” in the structure of schools,
which include positions, policies, practices, and procedures. He said that it may be
tempting to neglect the importance of developing structures that embrace student voice,
as it may seem daunting or impossible to change those “4 Ps.” However, he insisted that
the public education system is inherently steeped in process and that is what makes it a
tool of democracy. He argued that in order to secure and to strengthen democracy and
education, students must be integrated and student voice must be infused throughout the
structure of schools.
Next, Fletcher (2006) described culture. He stated that culture is less concrete and
is a more intrinsic factor to engaging student voice throughout education. He insisted that
many researchers say that the culture of a school is its personality. He went on to say that
just like people, schools can be kind and accepting, rude and disrespectful, wise and
guiding, and any other set of characteristics. He established that even more so, schools
can be, and usually are, any combination of those characteristics. He substantiated that
culture actually dictates structure and that it is obvious in the attitudes, actions,
interactions, and relationships of individuals throughout education.
Fletcher (2006) also offered a strategy for overcoming those barriers. This, he
concluded, was to develop a district- or school-wide strategy for engaging student voice,
including professional development; policies encouraging and sustaining student voice;
and integrated approaches to developing, sustaining, and strengthening the impact of
student voice. He stated that there are plenty of other examples of the structure and
culture of schools serving as barriers to engaging student voice throughout education;
however, these are surmountable tasks that every school can and should overcome.
4

Fletcher concluded that student voice is too valuable to the success of learning and
leading in schools and communities to continue to be neglected, alienated, or rejected.
Kushman and Shanessey (1997) challenged adults to examine their own
assumptions about student learning through the eyes of students and to treat students as
responsible agents of change rather than products of change. From their research, they
contended that students are articulate and aware. They also found that students generally
give thoughtful, honest answers to questions about their learning experiences and that
they are conscious of the restructuring and reform processes going on in their schools.
Kushman and Shanessey asserted that listening to students and acting on what they say is
usually not the norm. They found that although teachers and staff were open to hearing
what students had to say, schools were often at a loss about what to do with the data. The
investigators determined that there are many ways to find out what students think and
there are also many ways to involve students and faculty in the research and inquiry
process as well as ways to integrate the inquiry results into the school improvement
process.
Olson (2002) contended that by teaching them, students can become critical
investigators of their own circumstances. Olson believed that using this method allowed
researchers an opportunity to enhance the accuracy of information collected on schools
and also gave students a voice in shaping many educational decisions. Olson also
believed that utilizing students as researchers gave them a chance to conduct research on
issues that directly affected their lives.
Olson (2002) reported a study in which surveys on race, class, and opportunities
were distributed to high school students within 12 school districts in the greater New
5

York metropolitan area. Of the more than 7,000 surveys distributed, 4,000 students
returned their surveys. Olson had 35 high school students examine the students’
responses. The author found that although this type of research challenges traditional
assumptions about who the experts are, it also challenged the idea of who gets the
opportunity to frame the questions and generate the interpretations. The author also
believed that students and educators have significant knowledge about educational
practices, structures, dynamics, hierarchies, rituals, and ideologies. Because of this, Olson
claimed that valid and useful research should include students as active and involved
members of any research team dedicated to the production of knowledge and action,
acknowledging that students are important stakeholders in their education.
Olson (2002) found that one of the challenges of this type of research has been to
ensure that everyone’s voice is heard. She stated that in most cases the more affluent and
well-educated students usually feel more entitled to speak and press their perspectives
and that they are sometimes less generous about listening to the views of others. In
contrast, she stated that less privileged students sometimes are hesitant to speak and are
far too willing to assume that others understand information better than they do. Rather
than searching for consensus, Olson declared that this type of research is usually
explicitly geared toward seeking the different viewpoints that exist within a school
building; however, each student’s perspective was equally important.
Johnson (1991) long ago noted that students have been outside the school
improvement loop. He contended that they were the only group whose voice seems to be
absent from the ideas that really affect them. Agreeing, Furtwengler (1991) stated that
students learn new skills from their involvement in school improvement and the
6

restructuring efforts. He claimed that these skills include the following: (a) to
communicate effectively with teachers, (b) to confront and address difficult problems, (c)
to work effectively in teams, and (d) to set and accomplish improvement goals, which
helped students to reap these benefits as they get involved by lending their voices.
Johnson also claimed that students’ views are distinct in that schools can learn from
students’ input about instruction, climate or environment, and classroom structure. He
asserted that although these are areas that teachers traditionally address, they are areas
where students rarely have input, even though they do have a distinct vantage point as
learners.
Cook-Sather (2003) agreed that students could teach teachers, administrators, and
policy makers much about learning and discipline from their perspectives. In her article
“Listening to Students about Learning Differences,” Cook-Sather embraced the notion
that students’ perspectives are missing from the discussions on these matters. She stated
that students are directly affected by the definitions of learning and learning differences
that inform curriculum and instruction. Thus, the students should help to shape rather
than simply be shaped by educational policies and practices. She added that if teachers
and researchers are to really listen and respond to the students’ perspectives on their
experiences of school, then those in power must make major shifts in the ways they think
and in how they interact with students. She contended that students have offered a
glimpse into their lived experiences, which are experiences that educators and policy
makers have often overlooked. She implied that educators could learn in conversation,
informed by students, because they are indeed directly affected by the definitions of
learning and learning differences.
7

Student Perceptions from an Urban Setting
Wilson and Corbett (2002) suggested that if substantial reforms to improve what
and how much students learn actually occur in schools, then students’ descriptions of
their classroom experiences should reflect those changes. The authors argued that reform
should be noticeable in what students say about school. Earlier, in the Report for the
Philadelphia Education Fund, “No Excuses”: The Eighth Grade Year in Six Philadelphia
Middle Schools, Wilson and Corbett (1999) discuss students’ views of what they wanted
their teachers to be like. These findings remained constant over the 3 years during the
study. According to the investigators, Philadelphia seemed to provide an appropriate
reform context for using students’ comments as windows through which to view reform.
The school district emphasized student behavior and performance as the primary targets
of reform. Although Wilson and Corbett had prior experience with listening to students
talk about school and they were convinced that the students’ perspectives would be
simply stated and profoundly penetrating, they were confident that the results would be a
vibrant thread of research on students’ lives within the classroom.
Later, in their other book, Listening to Urban Kids, School Reform, and the
Teachers They Want, Wilson and Corbett (2002) stated that a central feature of most
urban education reform initiatives is increasing students’ sense of belonging at school
and, thereby, their commitment to coming to and working at school. Wilson and Corbett
asserted that they were fully convinced of the value of listening to students as an
important part of planning, implementing, and adjusting reform and they sought to extend
that line of research to a larger cohort of middle school students with periodic feedback
points to the schools and district.
8

Wilson and Corbett (2002) stated that their overall purposes for conducting the
study were to document students’ perceptions of their educational experiences and to
track how those perceptions evolved over the 3-year period. The investigators initially
selected five middle schools from the Philadelphia School District. Then each school
selected 50 student participants for a total of 250 students. The study continued over a 3year period. In the study, 247 sixth-grade students were interviewed. The participants
involved reflected diversity in instructional experience, academic performance, behavior,
motivation, gender, and race, proportional to the overall student population.
Wilson and Corbett (2002) used interview protocols with input from school staff
members, and the investigators were able to interview the same students during the 3year period of the study. The data analysis was repeated each year where the investigators
began by reading their field notes and writing descriptive memos about the emerging
themes. After rereading the data, they determined the predominant themes and
established coding categories. This study included both quantitative data, which reflected
the percentages of students who made a particular response, and qualitative data, which
reflected the illustrative comments from students about various topics.
The investigators found that what students inferred they wanted from their
teachers remained constant over the 3-year period of the study. Wilson and Corbett’s
(2002) research indicated that students valued teachers who (a) stayed on students to
complete assignments; (b) went out of their way to provide help; (c) explained things
until the lightbulb went on for the whole class; (d) provided students with a variety of
activities through which to learn; (e) were able to control student behavior without
ignoring the lesson; and (f) understood students’ personal situations and factored them
9

into their lessons. In this investigation, Wilson and Corbett substantiated that the
overwhelming majority of students reiterated these characteristics at every opportunity in
the interviews conducted over a 3-year period. Wilson and Corbett concluded that for
reform to be successful, it has to touch students’ classroom lives noticeably and that
students are in the best position to let researchers know that this has occurred. Following
are the 10 perceptions of urban students presented by Wilson and Corbett (2002).

1. Students’ Perceptions on Their Transition to High School
In their investigation of students’ perceptions, Wilson and Corbett (2002) found
that the students kept positive affirmations about their transition to high school.
According to Wilson and Corbett, 82% of the students confirmed that they were ready to
do well in high school, while only a few students argued that they were not prepared.
Regardless of the grades the students had received, they left middle school
confident that they would complete high school and go on to college enabling them to
create a good life for themselves and their families. The authors found that although these
students attended non-magnet inner schools and were often told that their prior poor
academic grades and performance were mostly a function of their failure to appreciate the
value of getting an education, they continued to verbalize their value of education and its
importance to their lives. Throughout the study, Wilson and Corbett (2002) found that
students talked confidently of their future plans and education’s integral role in helping
them to realize their dreams.

10

2. Students’ Perceptions on Their Learning Experiences
In the investigation of student perceptions on their learning experiences,
Wilson and Corbett (2002) claimed that students made a compelling case for being active
as a valuable means for making school-related learning more attractive to them. They
stated that students talked about the kinds of work that helped them learn best and what
teachers could do to make learning more interesting. The consensus of the students
remained the same. Completing projects and conducting experiments were the activities
most frequently mentioned by students in response to questions about what kind of work
they liked doing best or that helped them to learn best. Wilson and Corbett’s (2002)
research revealed that students were enthusiastic about doing work of this type, even
claiming that it was fun.
Wilson and Corbett (2002) found that while most of the students enjoyed active
learning, not every one of them wanted teachers who would allow them to do projects
and experiments. The researchers confirmed that an overwhelming number of them
explained that they learned best when they were active. However, not all of the students
liked active learning, as indicated when some of the students stated that they liked doing
work sheets and did not like doing all of the research that is required with active learning.

3. Students’ Perceptions on Being Successful in School
Wilson and Corbett (2002) noted that all of the students in this study expected to
succeed in life. Most of the students planned to graduate from high school, go to college,
and have satisfying careers. The authors claimed that the students entirely trusted that
their schools had prepared them to accomplish these goals.
11

Although statistics indicated that many of the students were wrong, the authors
noted that they described gaps in their education that were setting the stage for their
failure. Wilson and Corbett (2002) also noticed that the students described teachers’
actions that promised to counter those gaps. They identified teachers’ actions that were
the concrete manifestations of a “no excuses” philosophy. According to the authors, these
actions were described as an academic push, stern discipline, extra help, clear
explanations, varied activities, and thoughtful relevance. In their study, the “no excuses”
philosophy made student success the schools’ responsibility, especially in those
circumstances in which children and/or their parents were not in a position to handle the
responsibility themselves. In Wilson and Corbett’s (2002) descriptions of the “no
excuses” philosophy, the students explained that these interventions would keep them
from failing.

4. Students’ Perceptions on School Safety
Wilson and Corbett (2002) noted that during the interviewing process students
frequently mentioned the changes in student behavior. Although students stated that they
perceived the adults had tightened the enforcement of the rules and had taken the
appropriate measures to increase and to ensure security in the buildings, they differed on
their answers about the effectiveness of those changes. Students’ responses to safety
seemed divided as some claimed that the implementation of the new measures was
spotty, thereby weakening the impact of safety, while some students suggested that these
changes improved the general climate of the school. Then some of the students also
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claimed that the enforcement of the rules and the increased security changed the climate
of their school.
To obtain students’ responses on safety, the Wilson and Corbett (2002) asked a
series of questions. One question asked, “Are things different or the same this year at
school?” (p. 30). When asked, how the rules were different from other years, one student
stated that now the rules wanted “No fighting, no running in the halls, be quieter in the
lunchroom” (p. 30). When Wilson and Corbett asked if students were better behaved, the
same student’s response was “Yeah, they are better behaved” (p. 30). Another student
asserted that the new rules had little impact in the school environment. He stated that
although the administration had implemented some new rules, such as “If you fight, you
get locked up and you can’t hang around [the school] after 3:30 cause of the fights,” (p.
30) when asked, “Do the stricter rules work” (p. 30)? The student’s response was “No,
because the NTA [non-instructional teaching assistant] don’t put more effort into it (p.
31). At first, it worked, but now they just take you to the Dean” (p. 31). Another question
asked by the authors was, “Have there been fewer fights with the new rules?” The student
said, “No, they say they will arrest you, but they [students] come right back to class” (p.
31). When asked if the students are better behaved, the student’s answer was “No” (p.
31). These students’ responses indicated why some students thought that the new rules
improved school climate and why yet others felt that there was no improvement in
student behavior, which affects school safety.
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5. Students’ Perceptions on School Culture and/or Environment
Wilson and Corbett (2002) found that the students’ perception on school culture
and environment could be determined in the following areas: all schools’ organization of
classes into small learning centers, the students’ classroom experiences, and student
behavior. The investigation revealed that the organization of the small learning centers
included students rotating among a team of teachers. This concept allowed both teachers
and students the opportunity to get to know a segment of the population very well.
The students’ perceptions of their experiences in the small learning centers varied
from school to school. According to Wilson and Corbett (2002), students reported mixed
perceptions about the effectiveness of the small learning centers. In two of the schools,
students talked about their small learning centers in the context of the field trips taken.
Depending on the small learning center, some students stated that they took more trips
than students from other small learning centers, who only described being outside the
building once or twice during the school year.
According to Wilson and Corbett (2002), one of the schools took the concept of
small learning center a step farther in the reorganization process by combining students
from different grade levels for small learning center activities. Half of the students
thought that this organization plan resulted in fewer fights and brought about more order
to the school. The other half of the students found the younger students were immature
and unwilling to interact constructively.
Yet, Wilson and Corbett (2002) found that students described another school’s
organization of the small learning centers around seven different groups, each with a
different occupational focus. In these groups, students reported that they actively learned
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through taking field trips, that they performed a stage production for local senior citizens’
groups, and that one of the groups used the content of the law and government to help
articulate instruction across their major subjects.
As students described their classroom experiences, the teachers were the focal
point. When Wilson and Corbett (2002) interviewed students about rating their
perceptions of their experiences positively or negatively, students put the praise or blame
at the teachers’ feet. Students described teachers as being either a hero or a scapegoat.
According to the authors, the students were clear about what they wanted teachers to be
like. They wanted teachers who were eager to help them without playing favorites,
teachers who were strict but nice and respectful, and teachers who took the time to
explain their work to them without becoming tediously repetitive. More than 75% of the
students described the type of teacher they wanted with three characteristics: helpful,
strict, and able to explain clearly (Wilson and Corbett, 2002).

6. Students’ Perceptions on Peer Pressure
Wilson and Corbett (2002) found that students for the most part described a
school where life seemed orderly. In one school in particular, students explained that
classroom disruptions were limited to the exploratory classes and the overall tone of the
hallways seemed less contentious. Students also hinted in their interviews that
misbehavior was sometimes the product of frustration in class and that good teachers
taught in a way that encouraged students to pay attention.
In the identified school, the authors also found a more diverse student population.
Wilson and Corbett (2002) found in this school that ethnic tolerance arose in the
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interviewing process. There was evidence of the greater diversity in the student body.
The authors believed that this was the reason that the issue of ethnic tolerance was the
topic of discussion in the interviews at this particular site. The authors noted that it was
evident that the greater diversity in the student body had become the basis for the
students’ learning tolerance rather than inciting conflict. For example, they found an
African-American male student who volunteered that he hangs out with the Arabic
students. When asked why, he stated that it is because they are funny, they crack jokes,
and they take him places. Authors also noted that an Arabic female student stated, “The
students are all like best friends here” (p. 107).
Wilson and Corbett (2002) stated that tolerance of others seemed to carry
over into the school settings where in other schools control was fragile. The
authors noted that several students responded with clear indication of a positive
peer environment at their schools. At one school, authors noticed that an Arabic
female student stated that the peer pressure was positive, because all of the
students are all like best friends and they all get along. She stated that they like
each other and they hang out during lunch and gym. She said that even though she
does not pressure them, they like to be near her. A Caucasian female student
suggested that “There is a good mix by race here; we are really a tight clique” (p.
107). Then a Latina female student continued, “I hang with the black kids
[because] I like anyone who gets along with me and they do” (p. 107). An
African-American female student agreed with the response of the other students,
stating, “There are lots of different races and they teach me different things; they
are friendly” (p. 107). The authors noted that she said that is why she liked school.
16

7. Students’ Perceptions on Getting Good Grades
In their research, Wilson and Corbett (2002) found that adults relied on standards
to gauge progress, whereas students used grades, not district-devised performance indices
that show their success. In their discussion of future success, students recognized grades
as a central ingredient needed if they were to get to college and secure a satisfying career.
Wilson and Corbett also reported that grades were a major reference point for how
students defined the extent of their success in school. The authors found that grades were
endemic to students’ notions about how they were doing in school. The authors also
found that students talked about doing their class work as a key to their success. Wilson
and Corbett established that an overall discussion of the connection between course
grades and performance standards would also serve another important purpose. They felt
that students would have benefited greatly from clearer ideas about what quality meant,
and by having well-defined standards that were clearly reflected in the grading practices
would have enhanced the attempts to emphasize excellence.

8. Students’ Perceptions on Instructional Differences
Wilson and Corbett (2002) found that in this study on students’ perceptions on
instructional differences one theme remained constant over the 3-year period: students
identified good teachers in the same way and identified dramatic variations in the types
and quality of their experiences from classroom to classroom. Students wanted teachers
who were willing to help, who were strict but nice, and who were able to explain tasks
and content clearly. The authors observed three types of classroom differences in the
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interviews that influenced what and how much students learned. These three types were
pedagogical, content, and classroom environment.
During the interview process, Wilson and Corbett (2002) examined the first type
of instructional difference, pedagogical. Even though students were unable to refer to
research pertinent to learning with which to compare their teachers, they stated that some
of their classes frustrated them and that others did not. The authors noted that despite the
information related to learning styles and multiple intelligences, many teachers relied on
instructional strategies that were primarily suited to one learning style or intelligence
rather than teaching to several.
The second type of instructional difference found by Wilson and Corbett (2002)
was related to the content of the class. They noted that even though teachers were given
or had access to the content frameworks, which contained the topics to be covered in each
subject and grade level, still teachers found covering the designated material difficult.
Therefore, teachers had to select what material or topics to cover in the day-to-day
instruction. This led to some students gaining a good understanding in some topics and
areas of the frameworks, while other students taught by other teachers covered
completely different topics and areas from the content frameworks.
The third type of instructional difference examined by Wilson and Corbett (2002)
was the classroom environment. Claiming that this type was less subtle, they stated that
that these differences had little to do with gradations of individuals’ acquisition of
knowledge or with nuances in the content area covered. Rather, they agreed that the
environmental characteristics determined whether the majority of students learned
anything at all. This, they conferred, was either because a teacher was reluctant to go
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back over previously introduced material or did not appear to be willing to offer extra
help or did little to engage the students in learning. Students in each school described
situations in which little learning took place at any point in the year.

9. Students’ Perceptions on Challenging Work
In their study, Wilson and Corbett (2002) interviewed students from several
different schools, and they found that the students’ perceptions of the teachers that they
wanted remained constant. The authors also found that the students of the different
schools were not educationally better off than their counterparts. However, they did find
that one school in particular had greater consistency in pedagogy, content, and
environment and that there seemed to be more emphasis on mastering challenging
content to the extent that the curriculum offerings were developed from the current
national standards of what students should know and be able to do. In this particular
school, teachers possessed the qualities that most of the students had identified as the
teachers that they wanted. In essence, these were “no excuses” teachers who were the
kind who enabled them to learn best.
According to Wilson and Corbett (2002), the students had a rich storehouse of
classroom experiences and the teachers who taught them, which helped them to
understand challenging work. Students from all of the schools tended to be extremely
positive about the quality of the education they were receiving as well as how their
teachers challenged them in preparation for high school. One student stated, “My
teachers, they pursue you. If you do something wrong, they on your back. They tell you
they gonna help you, they tell you they want you to do good” (p. 106). Another student
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said, “My teacher make you do work. She will help you if you don’t understand. Then
she will check, see how you doing it, and see that you doing it right” (p. 106). Yet
another student continued, “My teachers teach. They don’t try to put you down. They
want you to learn. If you need help, they can give it until you understand it” (p. 106).
Then another student declared, “The teachers really care for you. They make sure you get
a full understanding. They keep asking, do you get it? Do you want me to do to again” (p.
106)?
Wilson and Corbett (2002) acknowledged that there seemed to be a connection
between challenging work and classroom behavior as students described an environment
where life seemed more orderly. Students stated that classroom disruptions were limited
to the exploratory classes for the most part and that the overall tone of the hallways
seemed less contentious. When the authors observed the school, they agreed with the
students interviewed. The authors concurred that perhaps misbehavior was sometimes the
product of frustration in class and that good teachers taught in a way that encouraged
students to pay attention.
Wilson and Corbett (2002) had an opportunity to interview two female students
who had attended at least two of the schools about their perceptions on challenging work.
These students also provided comparisons of the nature of the class work, the standards
set for work, their teachers, and their peers. With respect to the work, both students
remarked that it was more challenging at the same school, school #6. When asked if she
liked hard work, the first student stated that she liked doing work that was on her level.
She said that the work was much harder at school #6. When asked if the work at school
#3 was too easy for her, the student said that she was beyond the work at school #3. She
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went on to confirm that the work at school #6 was much harder and that it was more like
what she could do. She stated, “School #6 teachers start you at your level and then move
you up. School #3 teachers start you too low” (p.106).
Wilson and Corbett (2002) noted that both students made a point of how strongly
they felt that their work was tailored to a grade level above them at school #6. Although
they were in junior high school, these students agreed that in algebra, science, and
reading their teachers gave them ninth-grade work. When asked if they were doing lots of
review work or learning new stuff, the students conferred, “We did some review early in
the year, but now we are doing mostly ninth-grade stuff. Our teachers consider us ninthgraders. That’s what they tell us” (p.110). Student 2 said that teachers would talk to them
[at school #6] and tell them about the importance of graduating and being ready for high
school. They also said that teachers say that they are no longer kids, but instead they are
adults; and when they get in high school, teachers will not give them second chances.

10. Students’ Perceptions on Future Plans
The findings from Wilson and Corbett (2002) reflected the students’ value of
education as they talked confidently of their future plans. They also maintained that
education plays an important role in helping them to realize their dreams, which showed
that they valued education. Over 80% of the students interviewed felt that their school
had effectively prepared them for success in high school. The remaining 18% indicated
that some of their teachers had done a good job of preparing them for success while other
teachers had not. Some 90% of the students perceived a need for going on to college,
which remained constant over the 3-year period. The overall perceptions of students in
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this study indicated six significant findings: (a) students expected to succeed in life; (b)
they planned to graduate from high school and go to college; (c) they expected to have
satisfying careers; (d) most students believed that their schools had prepared them to
accomplish these goals; (e) some students described gaps in their education that they
believed was setting them up for failure; and (f) they identified teachers’ actions that
promised to provide them the necessary encouragement that would help them to succeed.
Wilson and Corbett (2002) found that the inner-city middle school students
dreamed big and that their dreams fell into three main categories related to their future
plans. All students planned to go to high school and to graduate; most of them expected
to go to college; and nearly all of them anticipated finding employment in their preferred
occupational fields or areas. Wilson and Corbett found that these beliefs remained
constant from and even strengthened throughout middle school. Ninety percent of the
students acknowledged a need for postsecondary education or training.
Wilson and Corbett (2002) asserted that most of the students also felt that they
were well prepared to meet not only their educational challenges but the vocational
challenges as well. Although the authors could not detect any great sophistication in the
students’ understanding of how their dreams would be realized, students identified the
keys for success that they thought would aid them in achieving at all levels of life:
working hard, getting good grades, and doing what they are told.

Rural Schools
Although students throughout the United States must pass similar graduate exit
requirements, there are educational issues that emerge within small rural schools. As with
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urban schools, rural schools are held accountable for reaching national standards found in
such legislation as No Child Left Behind. Often, however, rural schools are not
considered when decisions are made concerning school policy and legislative demands.
Legislators and policy makers seemingly make decisions that affect all schools
nationwide using information received from urban schools. In their article “Differing
Circumstances, Shared Challenges: Finding Common Ground Between Urban and Rural
Schools,” researchers Truscott and Truscott (2005) cited three possible reasons why the
problems and the ongoing debate about education policy are more evident in urban
schools than in rural schools. The authors stated that perhaps more is known about urban
schools because (a) most major media outlets are located in cities, or (b) because high
population densities in cities make the challenges more visible, or (c) because voters are
concentrated in cities. They contended that regardless of the reasons, focusing primarily
on urban schools establishes a needless rural–urban antagonism and ignores that urban
and rural communities face similar struggles even though their circumstances may be
different. They defined urban areas as those having 1,000 people or more per square mile,
while rural communities have fewer than 150 people per square mile.
Robinson (2004), in the study “Voices in the Hallway: Three Rural Iowa
Schools,” provides insight into the small, rural school districts. Robinson’s study was
compared to a similar study done with large urban schools. Robinson stated that although
similar issues emerged from the two studies, other issues demonstrated the different
realities of education in rural Iowa and the education in a large culturally diverse urban
setting.
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According to Robinson (2004), the National Education Association (NEA)
estimated that 40% of American schoolchildren can be classified as rural and that nearly
half of American schools are located in rural areas and small towns. These estimates
caused Robinson to pose several questions: (a) Are the issues, experiences, and realities
of schooling the same for small rural schools as for urban schools? (b) Do the voices of
rural Iowa schools match their urban counterparts as described by the Claremont
Graduate School researchers? (c) If the Claremont study documents the voices of urban
and suburban students, teachers, and community members, should researchers not
document the voice for one third to one half of the nation’s school population, the rural
student? Robinson’s study sought to answer those questions by building on the original
Claremont research in which she examined the central issues of rural schooling through
the eyes of those who attend, teach, administer, support, and participate in the rural
schools and then compared those issues that were identified with the issues raised in the
Claremont study over 10 years earlier.
As indicated by Robinson (2004), students recognized that the small size of the
school gave them more one-on-one attention, which they appreciated. The smaller school
size also allowed them to be involved in extracurricular activities at a higher participation
level than they would at a larger school. She also asserted that all groups interviewed
identified negative aspects of the small school size. Robinson claimed that although the
students stated that everybody knows everybody was one of the most positive features,
many of the students noted that gossip and a lack of privacy were some of the most
notable downsides. Another negative feature of small rural schools noted by the students
was that many of them had been in the same classes since kindergarten. Therefore, many
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of the high school students reported that when they reached dating age their classmates
seemed more like siblings rather than potential dates.
Robinson (2004) also found that school leaders in the three rural communities felt
that recent state budget cuts and the current state funding formulas put more stress on the
rural school districts. She also established that a decline in enrollment or a small state
budget can have negative ripple effects throughout the district. Robinson alleged that
many rural communities have fewer resources to address the problems that plague
society. Those problems she documented were (a) the breakdown of the traditional family
structure, (b) low income levels, and (c) drugs and alcohol. The author confirmed that
each school district recognized that pressure from the state to reorganize and merge with
other districts was a possibility. The author also recognized that the students were keenly
aware of the financial problems that their schools faced. Students expressed their
knowledge of a formal sharing with neighboring districts or even that a possible merger
with a nearby town was an option.
Robinson (2004) found that students shared a generally positive feeling about
school and what was happening at the school. A common consensus from the different
groups interviewed, was that the school was a friendly place, where everybody knows
everybody, and that it was a good school. Robinson also maintained that although the
students generally rated their school’s education as average to above average, they
recognized that they had fewer class offerings. She also found that the college-bound
students expressed some concern about adjusting to college life, but their concerns were
more often about the social adjustments rather than the academic adjustments.
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In the article “Rural Students Look to E-Learning for Advanced Courses,” Collins
(2005) also acknowledged that students in rural schools continued to face the problem of
the availability of course offerings. He stated that because of their size, rural schools did
not provide advanced-level courses to students. He inferred that many rural schools have
turned to technology in order to resolve this problem. According to Collins, nearly half of
all rural school districts had students taking distance education courses. He stated that
distance learning is especially popular in rural districts, where student enrollment may be
too small to justify offering many advanced-level courses.
In the article “If Teachers Are Good to You: Caring for Rural Girls in the
Classroom,” Seaton (2007) explored eight rural middle school girls’ perceptions of the
connections with the girls’ teachers. Seaton asserted that teachers offer a vital source of
support for adolescent girls living in rural communities as girls come to an important
stage in the development of their identities. Seaton established that during the period of
adolescence, girls develop the ability to think abstractly about their place in the world and
to evaluate their capacity to become efficacious young adults. Thus, she states,
adolescence represents a critical juncture in which one first begins to negotiate the
intersection of one’s self, beliefs, worth, and potential in a particular society and culture.
Seaton (2007) maintained that as girls move through adolescence, the contexts in
which they begin to craft a sense of self are paramount in shaping their adult identities.
She said for adolescent girls growing up in rural communities, who may face inadequate
social and capital resources, restricted opportunities for social connections, and limited
adult role models, connections with teachers play a central role in girls’ selfunderstanding. Seaton contended that healthy connections with adults can provide
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adolescents with tools to become engaged students and empowered citizens,
encouragement and advice in the face of adversity, the foundations needed to craft a
sense of self-esteem, a space in which youth can try out new ideas, and assistance in
planning for the future.

Summary of Literature Review
The literature review provided an understanding of the concept of student voice as
it relates to school reform. Several studies provided in-depth discussions about the
importance of student voice, and several supported the importance of acknowledging the
perceptions that students have about school. These studies also supported the premise that
students’ perceptions can positively impact school reform.
Fletcher (2003) defined student voice as the unique perspective of young people
in schools. He stated that the student voice is formed in the same way that adult voice is
formed—through experience and education, which help to create opinions, ideas, and
beliefs to which they give voice. He contended that it is not enough to recognize student
voice, but it is necessary to empower students by enforcing student voice throughout
schools. Kushman and Shanessey (1997) challenged adults to examine their own
assumptions about student learning through the eyes of students and to treat students as
responsible agents of change rather than products of change. They found that students
generally give thoughtful, honest answers to questions about their learning experiences
and that they are conscious of the restructuring and reform processes going on in their
schools.
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Using urban city students’ perceptions of school on a host of topics, Wilson and
Corbett (2002) emphasized the value of students as constructive education critics as they
portrayed the teachers that they wanted as well as the teachers that they wanted to avoid.
They interviewed students over a 3-year period on the changes they saw in their
educational plans and experiences, their schools, and their classrooms during this time.
Students also described the differences in pedagogy, subject content, and learning
environment as they moved from classroom to classroom. Wilson and Corbett concluded
that for reform to be successful, it has to touch students’ classroom lives noticeably and
that students are in the best position to report that this has occurred.
A review of the literature on rural schools provided the findings of several
researchers. Truscott and Truscott (2005) cited three possible reasons why the problems
and the ongoing debate about education policy are more evident in urban schools than in
rural schools. The authors stated that perhaps more is known about urban schools because
(a) most major media outlets are located in cities or (b) because high population densities
in cities make the challenges more visible or (c) because voters are concentrated in cities.
They contended that regardless of the reasons, focusing primarily on urban schools
establishes a needless rural–urban antagonism and ignores that urban and rural
communities face similar struggles even though their circumstances may be different.
They also defined urban areas as those having 1,000 people or more per square mile,
while rural communities have fewer than 150 people per square mile.
Robinson (2004) provided insight into three small, rural school districts.
Robinson’s study was compared to a similar study done with large, urban schools.
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Robinson compared and found that some of those same issues that urban schools and
their students experienced were evident in rural schools and their students.
Seaton (2007) explored eight rural middle school girls’ perceptions of the
connections with the girls’ teachers. Seaton asserted that teachers offer a vital source of
support for adolescent girls living in rural communities as girls come to an important
stage in the development of their identities. The students offered insight about their dayto-day experiences and their relationships with their teachers in their small, rural school
environment.

Statement of Purpose
The purpose of this study was to investigate rural students’ perceptions of school.
The results from this study were used to compare the perceptions of students attending
rural schools to those of students in an urban environment. These results can be used to
aid administrators and policy makers in better understanding the perceptions of rural
students about school, thereby helping them to make better decisions in areas that directly
impact those students.

Research Question
The following question will be examined in this research:
What are the perceptions of school from 7th- to 12th-grade students who are in a
rural school environment?
Wilson and Corbett (2002) claimed that if substantial reforms to improve what
and how much students learn actually occur in schools, then students’ descriptions of
29

their classroom experiences should reflect those changes. These authors agreed that
reform should become noticeable in what students say about school. They claim that a
central feature of most urban education reform initiatives is increasing students’ sense of
belonging at school and thereby their commitment to coming to and working at school.
They went on to say that even though students may not be aware of intentional
investments in planning and training intended to enable their teachers and administrators
to act differently, their accounts of what they and their teachers do in class should serve
as indications of whether the reform has penetrated to the classroom level. Wilson and
Corbett stated that although these indications do not carry the political weight of
supposed objective measures like standardized test scores, they should provide a school
system with valuable information about whether changes in test scores accurately reflect
any substantive changes in teaching and learning.

Justification for the Study
The review of literature revealed many research studies that involve urban school
students’ perceptions about school. Although there are several studies that involve rural
school students’ perceptions about school, it is important for me to examine the
perceptions about school of the students where I serve as an administrator. The
perception of school and what school reformation should be is channeled by legislators
and those whose focus somewhat indirectly affects it. The research has shown that
teachers, administrators, parents, legislators, and the media seem to shape what should be
happening in schools. This shows an evident gap in the literature as it relates to students’
perceptions from rural environments. This lack of literature in the areas of focus also
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indicates that there is apparently a need for this study and the results of the data. It is
equally important to recognize the existence of the perceptions of students in rural
schools in order to give them a voice in the literature.
It is also important to understand that the results of this study produced useful
data that will enable teachers, administrators, parents, and policy makers to understand
the perceptions that students in a rural environment possess about school. Because school
reform is ever evolving and that evolution directly impacts all students in every
geographical area, it is important for those who assist in setting national and state
standards as well as school reformation to have an understanding of the perceptions of
students from rural school environments.
Further, it was important that this study was conducted in order to utilize the
findings to aid in making effective decisions in school reform relative to this school site.
It was also important to me, as the principal at this school, to understand what the
students’ perceptions were within this school, as related to the particular areas surveyed,
because I believe that how students actually feel about school ultimately affects their
attendance and performance both academically and behaviorally in school. The areas of
focus were as follows: (a) student’s perception on the transition to high school; (b)
student’s perception on learning experiences; (c) student’s perception on being
successful; (d) student’s perception on school safety; (e) student’s perception on the
school culture and/or environment; (f) student’s perception on peer pressure; (g) student’s
perception on getting good grades; (h) student’s perception on instructional differences;
(i) student’s perception on challenging work; and (j) student’s future plans.
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CHAPTER II
METHODOLOGY

This study investigated the perceptions of school from students in grades 7
through 12 in a rural school environment in Mississippi. This chapter discusses the
methodology used to complete this study. It is composed of the following sections:
Research Design, Participants, Instrumentation, Interviewing, Procedure, and Data
Analysis.

Research Design
This study is considered qualitative. It utilized a descriptive and a comparative
design. In their study Listening to Urban Kids, School Reform, and the Teachers They
Want, Wilson and Corbett (2002) also used a qualitative and descriptive design. Wilson
and Corbett interviewed 247 sixth-grade students in their longitudinal study that lasted
over a 3-year period. In contrast, in the present study, 121 students participated who were
in grades 7–12 in a rural Mississippi school. Participants completed a survey and were
interviewed over a 1-year period.
According to Glesne (1999), in qualitative research the experience of learning as a
participant observer often precedes interviewing and is the basis for forming questions.
Glesne also argued that the things that the researcher sees and hears about the people and
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circumstances of interest become the nuggets around which the researcher constructs
questions. In order to offer clarity, she maintained that research questions formulate what
the researcher wants to understand; the interview questions are what the researcher will
ask people in order to gain that understanding. Glesne stated that by whatever means
obtained, the questions asked must fit the researcher’s topic; the answers elicited must
illuminate the phenomenon of inquiry. She continued that the questions must be anchored
in the cultural reality of the respondents; the questions must be drawn from the
respondents’ lives.
Yin (1988) stated that it is the investigator who is intruding into the world of the
subject being studied rather than the reverse. He continued that under these conditions,
the investigator must make special arrangements to be able to act as an observer (or even
as a participant–observer). This will not be necessary in this study as the researcher is the
principal in the school. Yin also noted the investigator’s behavior is the one likely to be
constrained. This will not be the case because the researcher, the principal of the school,
and the students, the participants, both interacted daily in the school setting.
Additionally, the students completed a researcher-designed survey based on the
findings of Wilson and Corbett (2002). The survey contained information in reference to
the personal demographics of the participants, which includes the following: (a) age, (b)
gender, (c) ethnic background, and (d) grade level. The survey included the following
categories, based on the work of Wilson and Corbett: (a) transition to high school; (b)
learning experiences; (c) student success; (d) school safety; (e) school culture; (f) peer
pressure; (g) getting good grades; (h) instructional differences; (i) challenging work; and
(j) students’ future plans.
33

The researcher in this study is the principal of the rural Mississippi school where
the study takes place. I have 17 years’ experience as an assistant teacher, classroom
teacher, gifted teacher, and school administrator (see Curriculum Vitae in Appendix A).

Participants
The participants in this study were the students enrolled at West Kennard County
High School (WKCHS), which consists of both junior high and high school students in
grades 7 through 12 from the rural area in Kennard County, MS. West Kennard County
High School is a part of the Kennard County School District. The participants included
all students enrolled, except for those in the self-contained Special Education classroom.
The ages of the students are 12–21 years. Of the 140 students enrolled, about 78% were
females and about 22% were males. The ethnic backgrounds of the student population
were 89% African American and 11% Caucasian.

Instrumentation
Wilson and Corbett (2002) conducted a study that revealed the perceptions of
students from urban schools. They interviewed students and presented their findings.
Within their findings, they reported students’ perceptions in 10 categories. I also
conducted interviews with students in my school using those same 10 categories, as
interview topics. Additionally, I chose to use a survey with these same 10 categories. I
decided to use the survey to ensure each student had the opportunity to respond to each
category with anonymity.
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The survey used in this study was an adaptation of the interview protocols used by
Wilson and Corbett (2002) in their study. The basic premise for using a survey was that I
am the researcher in this study, and I am the principal at the school where the research
takes place. A survey was appropriate, given the subordinate and superordinate
relationship of the researcher and the students. The survey permitted anonymity of
responses by students.
A survey was used to solicit responses by asking participants questions and then
examined the relationships among the responses. A survey seemed ideal for this type of
study because its design allowed the researcher to obtain the information readily from the
participants anonymously.
The survey was divided into 11 sections (see Appendix B). The first section of the
survey was the demographics, which included the following areas: age, gender, ethnic
background, and grade level. The topics of the next 10 areas were as follows: (a)
transition to high school; (b) learning experiences; (c) student success; (d) school safety;
(e) school culture; (f) peer pressure; (g) getting good grades; (h) student perception on
instructional differences; (i) perceptions on challenging work; and (j) students’ future
plans. Each of these areas contains several questions related to that topic.

Interviews
McMillan and Wergin (2002) described several types of qualitative research. The
first type is ethnographic, a study that involved direct engagement with the participants
and environments to obtain an in-depth description and interpretation of behavior within
a culture or social group. According to the authors, the intent is to understand in depth the
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phenomena being studied; the observations and interviews typically take place in
naturally occurring settings and tend to be for a period of time. The authors contend that
ethnographies collect observational data and/or interview data and then summarize and
analyze the data. They stated that the conclusions are based on a synthesis of the data that
were collected.
The next type of qualitative research is a case study, in which the researcher uses
in-depth analysis of one or more bounded systems, such as events, programs,
communities, settings, schools, individuals, and social groups. This describes the
phenomenological qualitative study. According to McMillan and Wergin (2002), a
phenomenological qualitative study is one in which the experiences and perceptions of
selected participants are examined in depth. The purpose is to understand the essence and
meaning of the participants’ perspectives.
In accordance with these two descriptions given by McMillan and Wergin (2002),
I not only used the survey but also conducted interviews in this case study to gain a more
in-depth understanding of the students’ perceptions about school. Students were asked to
voluntarily participate in the surveys. Once participants volunteered for the interviews, I
set up designated times and used the survey questions to prompt the interviews with the
participants and recorded their responses. I coded the survey/interview questionnaire so
that the information given by the participants was not identifiable (e.g., 0701, 0801, etc.).

Procedures
I received written approval from the Mississippi State University Institutional
Review Board (IRB) for the Protection of Human Subjects in Research (see Appendix C),
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the Superintendent of Education of the Kennard County School District (KCSD), and the
KCSD Board before beginning the study. I had to appear before the KCSD Board to
obtain permission to conduct the research. The superintendent provided a letter of support
of the study and the school board agreed unanimously to approve the research.
Mouly (1963), in his study The Science of Educational Research, revealed that
there may be several problems in using a questionnaire or survey, which are as follows:
(a) non-returns, (b) a lack of understanding of the survey by the participant, and (c) the
participant’s carelessness in completing the survey. I counteracted these problems with
the following procedures: (a) explained the directions to the participants prior to their
participation; (b) kept the survey simple by having participants place an X beside their
response; and (c) after the administration of the survey, I retrieved it promptly.
An information package containing a cover letter, parent’s consent form, student’s
assent form, and the survey was provided to each parent. The cover letter provided an
explanation of the research project. In addition, confidentiality was assured in the study
and explained to the participants before beginning participation.
Yin (1988) acknowledged that for interviewing key persons, the investigator must
cater to the interviewee’s schedule and availability. In order to accommodate the needs of
students, the homeroom or activity period was utilized. Each morning students met in
homeroom or activity period for the first 20 minutes of the school day. During that
period, each grade level, 7–12, met with class sponsors (faculty and staff who oversee
that grade level’s fund-raising activities, class meetings, and issues pertinent to each
particular grade level for the school year). During one of those meetings or activity
periods, students were given a copy of the survey packets to take home to their
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parent/guardian, which explained how the survey was to be answered and how the survey
was to be conducted. The letter also explained that participation in the research was
strictly voluntary and that it did not pose any harm to the students.
The participants were given the survey during the homeroom or activity period.
The directions for completing the survey were explained to the participants by the
researcher. To keep the surveys anonymous, participants were asked to put the completed
surveys in a container placed on a table when they exited the classroom. Once all
participants completed the surveys, the researcher collected the surveys.
Informal interviews were conducted over a 1-year period. Since I was the
principal at West Kennard County High School, I had daily interactions with the students.
Therefore, I was able to conduct informal interviews with the students. The informal
interviews included conversations with students, before, during, and after school.

Data Analysis
In Listening to Urban Kids, School Reform, and the Teachers They Want, Wilson
and Corbett (2002) interviewed students and presented their findings under 10 categories.
This study is an adaptation of that study. In this study, the researcher interviewed students
about their perceptions of school. Yin (1988) also stated that the nature of the interview is
much more open-ended and an interviewee may not necessarily fully cooperate in
answering the questions. Therefore, along with the interviewing process, I used a survey,
analyzing the data to determine the perceptions of students from a rural school
environment. I examined those findings in the same categories used by Wilson and
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Corbett (2002): (a) transition to high school; (b) learning experiences; (c) student success;
(d) school safety; (e) school culture; (f) peer pressure; (g) getting good grades;
(h) instructional differences; (i) challenging work; and (j) students’ future plans.
According to Merriam (1998), multiple or comparative case studies involve
collecting and analyzing data from several cases. She stated that in multiple case studies
there are two stages of analysis, the within-case analysis and the cross-case analysis.
Merriam maintained that for the within-case analysis, each case is first treated as a
comprehensive case in and of itself. She claimed that data are gathered so the researcher
can learn as much about the contextual variables as possible that it might have a bearing
on the case. She asserted that once analysis of each case is completed, cross-case analysis
begins. Once the students’ perceptions from the rural environment were analyzed, I
compared those findings to the categorical findings of Wilson and Corbett (2002) of the
students from the urban setting.
Data analysis occurred as data were being collected through the survey and
interviews. The constant and comparative method of data analysis was used (Yin, 1988).
This method was also used to compare findings from my study to findings from Wilson
and Corbett (2002).
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CHAPTER III
RESULTS AND DISCUSSION

The purpose of this study was to investigate the perceptions of high school
students in a rural school environment. This chapter provides the results of the study. It is
composed of the following sections: Description of Participants, The Researcher,
Connecting the Inquiry of Students’ Perceptions of School from an Urban Environment
to Students’ Perceptions of School from a Rural Environment, the Survey, the Informal
Interviews, Results of Surveys and Interviews, and the Comparisons of Urban and Rural
Schools Environments. The chapter concludes with the Summary.

Description of Participants
The participants in this study were the students enrolled at West Kennard County
High School (WKCHS), which consisted of both junior high (7th and 8th grades) and
high school students (9th–12th). They were from the rural areas on the west side of
Kennard County, MS. West Kennard County High School is a part of the Kennard
County School District (KCSD). Over 90% of the student participants at WKCHS
received free and reduced lunch. The ages of the students were 11–21 years. Of the 140
students enrolled at WKCHS, about 78% were female and about 22% were male. The
ethnic backgrounds of the student population were 89% African Americans and 11%
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Caucasians. There were no other ethnic groups enrolled at WKCHS at the time that this
study was conducted. Of those 140 students enrolled at WKCHS, 121 agreed to
participate in the study. The participants by grade levels included 31 in 7th grade, 13 in
8th grade, 18 in 9th grade, 22 in 10th grade, 21 in 11th grade, and 16 in 12th grade. The
students who were in self-contained Special Education (SPED) did not participate in the
study.

The Researcher
I started my educational profession as a first-grade assistant teacher for 6 years in
the Patton City School District (PCSD). The majority of the students who were enrolled
in that classroom were students who had failed the first grade. I found that although they
had different learning styles and interests, they were successful when different learning
strategies were implemented. During that time I decided that I wanted to become an
elementary school teacher. I entered Mississippi State University (MSU) as a nontraditional student and earned a B.S. degree in elementary education (see Curriculum
Vitae in Appendix A).
After graduation, I obtained a position as a third-grade teacher in the PCSD. As I
began to teach and observed the students in my classroom, I found a group of diverse
learners who were excited and eager to learn and who needed to be challenged. Wanting
to strengthen my knowledge base, I decided to pursue a master’s degree in elementary
education. I was able to earn certification to teach gifted education along with the
master’s degree. Later, I took a position to teach gifted education to second- and thirdgrade students. While teaching gifted education, I earned my National Board
41

Certification with the National Board for Professional Teaching Standards. The National
Board process allowed me to examine the instructional process more in depth.
Beginning to understand even more the art of successful and effective teaching
and learning made me want to influence student learning in a more profound way. I knew
that I could affect curriculum and instruction within my classroom, but I felt that I could
impact it even greater in an administrative role. Therefore, I decided at that time to
pursue a degree in administration. I earned an educational specialist degree in educational
leadership from MSU.
I served as an assistant principal at WKCHS for 1 year before becoming the
principal. As a former elementary education and gifted education teacher, I had been
responsible only for the instruction of the students who were placed in my classroom.
Now, as the principal of this rural high school, my responsibilities quickly took on a
greater challenge.
As the principal, my primary responsibilities of managing the day-to-day
operations of the school included functioning as the instructional leader; ensuring the
safety of the students, faculty, and staff; promoting and maintaining the school culture
and an environment conducive to learning; maintaining the upkeep of the buildings;
managing the transportation of the students; promoting and/or maintaining student
attendance; and overseeing the athletic programs. Therefore, it became very important for
me to understand the concerns of students and their perceptions of school. It was my
belief that if students perceived they were connected to the school and felt good about
coming to school, then their attendance would improve. If student attendance improved,
they would be present in class for instruction. Once the students received effective
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instruction, the overall academic level of the school would improve, resulting in all of the
stakeholders having a better overall sense of pride about themselves as well as about the
school.
In my role as the principal of WKCHS, I had the opportunity to interact with the
students on a daily basis, and the participants and I developed a positive rapport. It was
interesting to note that during my first year as principal at WKCHS, the students still
seemed to think of me as an outsider because I did not reside in the Kennard community.
On the first day of school in early August, as students arrived, one African-American
female in the 10th grade approached me and asked if she could ask me a question. Once I
told her yes, she asked, “Now, how long are you going to be here?” in a rather sarcastic
tone. I asked, “Why are you asking me that? I just got here.” She replied, “Everybody
that comes, they always leave. So how long are you going to be here?” As we continued
to converse, she informed me that in the past 3 years, there had been four principals at
WKCHS. She explained, “One year, we even had three principals.” After that statement, I
began to understand why she was concerned.
To aid in building a positive rapport with the students, I made it a habit to greet
the students each morning as they arrived. I also made sure that I was in the halls as the
students changed classes during the day to interact with them. I knew that our interactions
were positive when I heard students imitating me as they spoke to each other while they
passed in the hallway. Then they started coming by my office “just to speak to me”
whenever they got an opportunity. I also visited two or three classrooms each morning to
interact with the students. I would ask them how they were doing and made sure that I
practiced an open-door policy where students could come to talk to me about anything
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that was bothering them or any type of problem that they were having. I listened to them
and discovered that these short communications allowed the students to build a
relationship of trust with me. These interactions proved beneficial as they allowed the
students to understand that I was interested in their well-being as well as established their
understanding of the expectations that I had for them as students at WKCHS.

Connecting the Inquiry of Students’ Perceptions of School from an Urban
Environment to Students’ Perceptions of School
from a Rural Environment
Wilson and Corbett (2002) suggested that if substantial reforms to improve what
students learn as well as how much they learn occurred in schools, then students’
descriptions of their classroom experiences should reflect those transformations. They
argued that school reform should be observed in what students say about school. In No
Excuses: The Eighth Grade Year in Six Philadelphia Middle Schools, Wilson and Corbett
(1999) discussed students’ views of what they wanted their teachers to be like. The
authors found that students were very vocal in their perceptions of the teachers they
wanted. Students identified teachers’ actions that were the concrete manifestations of a
“no excuses” philosophy. According to the authors, these actions were described as an
academic push, stern discipline, extra help, clear explanations, varied activities, and
thoughtful relevance. Wilson and Corbett (2002) had prior experience with listening to
students talk about school, and they were convinced that the students’ perspectives would
be simply stated and profoundly penetrating. They were confident that these results
would be a vibrant thread of research on students’ lives within the classroom. Using the
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students’ view as a window in which to begin school reform seemed to be an avenue that
I could pursue, because I was in a position in which I was able to interact with the
students at WKCHS on a daily basis. During the 3-year study conducted by Wilson and
Corbett, those findings remained constant. According to the authors, PA seemed to
provide an appropriate reform context for using students’ comments as windows through
which to view school reform. The school district emphasized student behavior and
performance as the primary targets of reform. As the principal of WKCHS, these too
were areas of primary concern for me.
Later, in their book Listening to Urban Kids, School Reform, and the Teachers
They Want, Wilson and Corbett (2002) stated that a central feature of most urban
education reform initiatives is increasing students’ sense of belonging at school and
thereby their commitment to coming to and working at school. If this was true for my
students, I felt that the best way to obtain the information needed for school reform at
WKCHS would be to utilize a format similar to what Wilson and Corbett had used. The
authors also declared that they were fully convinced of the value of listening to students
as an important part of planning, implementing, and adjusting reform. Wilson and
Corbett stated that their overall purposes for conducting the study were to document
students’ perceptions of their educational experiences and to track how those perceptions
evolved over the 3-year period. As I read Wilson and Corbett’s discussions, I questioned
if the students from the rural school environment at WKCHS would be as open as the
students from the urban environment and share their perceptions of school. I also
wondered if the students from WKCHS’s classroom experiences would be similar or
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different to those described by the urban students that Wilson and Corbett had written
about in their study.
Wilson and Corbett (2002) had described how the value of listening to students is
an important part of planning, implementing, and adjusting reform. I knew that in order
to have an effective school transformation, I needed to know what the students at
WKCHS perceived about school. I also needed the students to share their classroom
experiences, instructional differences, and their perceptions as a whole about school so
that I could understand and use those perceptions to aid in any type of constructive school
reform needed.

The Survey
Wilson and Corbett (2002) used interview protocols with input from school staff
members, and the investigators were able to interview the same students during the 3year period of the study. The data analysis was repeated each year where the investigators
began by reading their field notes and writing descriptive memos about the emerging
themes. The survey for this study was created based on the topic areas that surfaced
during the Wilson and Corbett study. Each category of the survey had specific questions
relative to the topic area formed in this survey (see Appendix B). As mentioned
previously, I thought that a survey was the best way to collect the data needed and to
provide anonymity. I thought the results would provide the students’ perceptions of this
rural school. And, in turn, those results would provide me with a view needed to lead
effective school reform.
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A survey seemed ideal for this type of study because its design would allow me to
readily obtain the information from the participants anonymously. The survey was
divided into 11 sections. The first section of the survey was the demographics, which
included four questions about the students in the following areas: age, gender, ethnic
background, and grade level.
The next part of the survey is divided into 10 sections or categories with questions
relative to students’ perceptions about a specific topic or subject. These categories are as
follows: (a) transition to high school, which has three questions; (b) learning experiences,
which has four questions; (c) student success, four questions; (d) school safety, six
questions; (e) school culture, five questions; (f) peer pressure, five questions; (g) getting
good grades, six questions; (h) instructional differences, five questions; (i) challenging
work, five questions; and (j) students’ future plans, five questions.
Each morning, WKCHS students meet in homeroom or activity period for the first
20 minutes of the school day. During that period, each 7th- through 12th-grade level
meets with class sponsors (faculty and staff who oversee that grade level’s fund-raising
activities, class meetings, and issues pertinent to each particular grade level for the school
year). During the homeroom or activity periods, students were given a copy of the
packets that contained a letter to parents about the research study and a Parent Consent
Form. These forms explained how the survey would be answered and how the study
would be conducted. The letter also explained that participation in the research was
strictly voluntary and that it would not pose any harm to the students.
Once students returned the Parent Consent Forms and completed the Student
Assent Forms, they were asked to complete the survey during homeroom or activity
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period. The directions for completing the survey were explained to the participants by the
researcher. They were asked to read each question carefully and place an (X) beside their
response to each question. They were told that their answers would remain anonymous.
To keep the surveys anonymous, participants were asked to place the completed survey in
a container that was placed on a table as they exited the classroom. Once the participants
had completed the surveys, the researcher collected the surveys.

The Survey Results

Demographics
The students participated and completed a researcher-designed survey based on
the findings of Wilson and Corbett (2002). The first part of the survey contained
information in reference to the personal demographics of the participants, which includes
the following, as shown in Table 1: (a) age, (b) gender, (c) ethnic background, and (d)
grade level.
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Table 1: Demographics of Participants
Age of

11–12

13–14

15–16

17–21

Participants

years

years

years

years

17% (21)

24% (29)

40% (48)

19% (23)

Males

Females

27% (33)

73% (88)

African

Caucasian

Gender

Ethnic

Background American

11% (13)

89% (108)

Number of

7th

8th

9th

10th

11th

12th

Participants

26% (31)

11% (13)

15% (18)

18% (22)

17% (21)

13% (16)

by Grade
Level

One hundred and twenty-one students at WKCHS agreed to participate in this
study. The students’ ages ranged from 11 to 21 years. Of the 121 students who
participated in the survey, 27% were males and 73% were females. The ethnic
backgrounds of the students were 89% African American and 11% Caucasian. There
were no other ethnic groups enrolled at WKCHS at the time that this study was
conducted.
49

The next sections of the survey provided the participants an opportunity to answer
questions in 10 categories. The categories are as follows: (a) transition to high school; (b)
learning experiences; (c) student success; (d) school safety; (e) school culture; (f) peer
pressure; (g) getting good grades; (h) instructional differences; (i) challenging work; and
(j) students’ future plans. Each of the categories had several questions related to the
topics in order to gain insight into the students’ perceptions in that particular area.

The Perceptions of Students from a Rural School Environment

1. Students’ Perceptions on Their Transition to High School
For many school districts, high school is considered as the 9th–12th grades
because these are the grades in which Carnegie units are earned in order to pass on to
each grade level and to meet the requirements for graduation from high school. However,
in the KCSD, students in grades 7 through 12 are housed on one site. Therefore, students
who leave the elementary school in 6th grade do not attend a middle school but enter 7th
grade at a high school site. In this study, students entered high school when they entered
the 7th grade.
Transition to any new school can be uncomfortable for many students. That is
why it was important to understand the perceptions of the students at WKCHS on their
transition to high school. It was equally important for students to articulate their success
or lack of success in the transition process in order to consider their transitional needs.
Based on the findings, I will be able to aid faculty, staff, and the students in making a
smoother and more successful transition into the high school environment. The students’
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perceptions will also help the administration, faculty, and staff to be able to respond
appropriately to their needs as they transition from the elementary school to 7th grade at
WKCHS and again from 8th grade to 9th grade (high school) within the school. The
Transition to High School category rendered the following results.
Nearly all of the WKCHS students surveyed had a positive perception of their
transition to high school, as shown in Table 2. Some 90% of the students agreed that the
school faculty and staff made the transition easier for them. However, based on the
grades during the first 9-week grading period for 7th grade students, there was an evident
decline in their grades. Also, there were more discipline referrals and infractions written
for the 7th grade students than any other grade in high school. Yet, 90% of the students
described their transition from elementary to high school as positive. The results of the
students’ perceptions on their transition to high school are shown in Table 2.
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Table 2: Transition to High School
Question

Results

1. Did the school staff help to make your transition to this school
easy?
A) Yes

90%

B) No

10%

2. How was it for you to make the change from elementary to high
school?
A) Extremely Difficult

10%

B) Difficult (But I adjusted quickly)

15%

C) Somewhat Difficult

15%

D) Easy

60%

3) How well prepared were you for high school?
A) Well Prepared

65%

B) Somewhat Prepared

35%

C) I was not prepared for high school.

0%

Based on the findings in this section, several questions can be raised. First, it is
important to understand why 10% of the students did not feel that the staff at WKCHS
made their transition easy and what particular factors attributed to their perceptions. The
results also showed that 60% of the students indicated that the change from elementary to
high school was easy. More specifically, 15% of them implied that the change was
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difficult but they adjusted quickly. Then 15 % showed that it was somewhat difficult, and
the remaining 10% described their experience as extremely difficult. Although 60% of
them indicated that the change was easy, the data revealed that nearly 40% of students
had some level of difficulty in making the change from elementary school to high school
in their transitional process.
As a researcher, I want to understand more specifically the challenges as well as
the levels of difficulty perceived by the students. Sixty-five percent of the students
indicated that they were well prepared, and 35% of them showed that they were
somewhat prepared. Based on those results, I want to know why there is such a
discrepancy. It is important to note that none of the students at WKCHS felt that they
were unprepared to enter high school.

2. Students’ Perceptions on Their Learning Experiences
As the instructional leader, it is important to understand the perceptions of
students on their learning experiences at WKCHS in order to aid in constructing even
more effective learning experiences for them. The four questions in this area of the
survey referred to the students’ perceptions on their learning experiences, as shown in
Table 3. The general consensus of the students about their learning experiences was
positive.
The first question addressed the types of activities that helped them to learn best.
Sixty percent of the students indicated that they learned best by completing assignments
on the computer, while 30% noted that they enjoyed active learning, which included
working in small groups and talking and discussing the lesson with the teacher and other
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students. Only10% of the students showed that they leaned best by completing activity or
work sheets. None of the students indicated that they learned best by having their teacher
lecture and give notes.

Table 3: Learning Experiences
Questions

Results

1. What kinds of activities help you to learn best in class?
A) Completing activity or work sheets

10%

B) Working in small groups with other students

15%

C) To have your teacher to lecture and give notes while you write

0

them down
D) Talking and discussing the “lesson” with the teacher and other

15%

students
E) Completing assignments on the computer

60%

2. I do not learn in class when
A) I have to do all of the work by myself

35%

B) I must work in a group with others

41%

C) I have to read

24%
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Table 3 (continued)
3. What do your teachers do to help you to learn?
A) Encourage you to do your best.

45%

B) Re-teach and explain what you don’t understand the first time.

35%

C) Encourage you to ask questions if you don’t understand.
D) My teachers do not help me to learn.

0
20%

4. Do you have opportunities in class to work with computers or other
kinds of technology?
A) Yes

47%

B) No

53%

Students also indicated how they did not learn in class. Forty-one percent of the
students showed that they did not learn best when they had to work in groups with others,
while 35% of them suggested that they did not learn when they had to do all of the work
by themselves.
Next, 24% of them acknowledged that they did not learn in class when they had to
read. Some 45% of the students indicated that they learned best when teachers
encouraged them, and 35% of them indicated that they learned best when teachers reteach and explain what they did not understand from the lesson when it was taught the
first time. One out of five students responded that they felt that their teachers did not help
them learn. Less than half of the students maintained that they had opportunities to work
with computers in class, while just over half of them indicated an opposite response.
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From the results several findings evolved that will aid in promoting more in-depth
and successful learning experiences, based on the results of how the students at WKCHS
suggested they learned best. First, the majority of the students indicated that they learned
best when involved in learning experiences where they were actively involved in
activities such as completing assignments on the computer, working in small groups, and
talking and discussing the lesson with the teacher and other students. Second, they
learned best when teachers encouraged them and when teachers would re-teach and
explain the material to them. Third, none of the students indicated that they learned best
when the teacher would lecture and give notes. Last, none of the students indicated that
teachers encouraged them to ask questions if they did not understand.

3. Students’ Perceptions on Being Successful in School
Regardless of their academic grades, their behavior, and/or discipline record, the
majority of the students surveyed indicated that they were successful, as shown in Table
4. Although the majority, 63%, of the students’ definition of “being successful in school”
was preparing them to go to college, 22% of them recognized preparing them to get a job
after high school as being successful in school. Then 10% of them indicated that getting
good grades was the meaning of success. Another 5% conveyed that success in school
meant to act right.
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Table 4: Students’ Success
Questions

Results

1. What is your definition of being successful in school?
A) To get good grades

10%

B) To “act right in class”

5%

C) Preparing you to go to college

63%

D) Preparing you to get a job after high school

22%

2. Are you successful in school?
A) Yes

95%

B) No

5%

3. Is it easy or difficult for you to be successful in school?
A) Easy

59%

B) Difficult

41%

4. Do your teachers let you know that you are successful in their
class?
A) Yes

65%

B) No

35%
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The results illustrated that nearly all of the participants in the study felt that they
were successful in school, with a 95% affirmative. Only a small percentage of the
students thought that they were unsuccessful in school. Over half of the students
indicated that it was easy to be successful in school. Then the majority of them showed
that their teachers let them know that they are successful in their classes.
Although the students’ overall perception on being successful in school was
positive, the outcomes also indicated that less than half of the students found it difficult to
be successful in school and that about one third of them perceived that their teachers did
not communicate when they were successful in their classes. These are some of the
challenges that students at WKCHS face. Therefore, their perceptions on being successful
will be invaluable in the school’s redesign, which is why it is important for me to give
weight to their perceptions on their being successful in school.

4. Students’ Perceptions on School Safety
This category examined the students’ perceptions of school safety. There are six
survey questions that are in this area, as shown in Table 5. The students’ overall
perception of feeling safe at school was positive.
Ninety-five percent of the students acknowledged that they felt safe at school,
while only 5% of them indicated that they did not feel safe at school. The majority of the
students showed that they did not think that there were any unsafe places in the school.
Very few of the students indicated that there were any unsafe places in the school, while
100% of them indicated that they felt that their school building was safe. The majority of
the students indicated that they were not afraid or intimidated by any other students.
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Table 5:

School Safety

Questions

Results

1. Do you feel safe at school?
A) Yes

95%

B) No

5%

2. Are there any unsafe places in school?
A) Yes

2%

B) No

98%

3. Do you feel that your school building is safe?
A) Yes

100%

B) No

0

4. Are you afraid or intimidated by other students at your school?
A)Yes

4%

B)No

96%

5. Are you afraid or intimidated by teachers or any other staff members
who work at your school?
A) Yes

0

B) No

100%
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Table 5 (continued)

6. I feel safe when the principal and/or the police officer monitors the
school building and the campus during the day.
A) Yes

100%

B) No

0

The results showed that only about 4% of the students had a perception of being
afraid or intimidated by other students at their school. None of the students indicated that
they were afraid or intimidated by any of the school personnel. In addition, 100% of the
students indicated that they felt safe when the principal and/or a police officer monitored
the school buildings and the campus during the day, which is positive.
As the administrator of WKCHS, I want all students to feel safe. If students feel
unsafe at school, that feeling can affect school attendance and student achievement,
which are both key to having a successful and effective learning environment at school.
However, in order to provide a safe and nurturing environment for all of the students at
WKCHS, as the principal, I must ensure that the concerns of the 5% of the students who
indicated that they did not feel safe at school; the 4% of the students who felt afraid or
intimidated; and the 2% that indicated that there are unsafe places in the school must be
addressed.
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5. Students’ Perceptions on School Culture and/or Environment
This category examined the students’ perceptions of the culture and/or
environment of WKCHS. The overall perception of the school culture was positive, as
students indicated that they liked being at the high school, as shown in Table 6. The
majority of the students revealed that they liked being at the high school. A high
percentage of them also indicated that they felt a part of the school.
Eighty percent of the students indicated they thought students were treated fairly.
Ninety percent of the students suggested students made choices that got them into
trouble. The majority of the students perceived that students were recognized for positive
behavior and for academics. The results of the survey indicated that, overall, the students’
perceptions about the school culture and environment were positive.
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Table 6: School Culture/Environment
Questions

Results

1. Do you like being at this high school?
A) Yes

95%

B) No

5%

2. Do you feel like you are a part of the school?
A) Yes

76%

B) No

24%

3. Are students treated fairly at this school?
A) Yes

80%

B) No

20%

4. Do students make choices that get them in trouble?
A) Yes

90%

B) No

10%

5. Are students recognized for positive behavior/academics?
A) Yes

99%

B) No

1%
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The data also revealed that 5% of the students did not like being at school; 24% of
them did not feel like they were a part of the school; 20% of them thought that students
were not treated fairly; 10% of them felt that students did not make decisions that got
them in trouble; and that only 1% of them felt that students were not recognized for
positive behavior and academics. Based on the research on building and maintaining a
positive school culture and environment, the perceptions of these students at WKCHS
must also be addressed in order to find ways that will cause all students to have positive
feelings about their time spent at WKCHS and feel like they are a part of the school.

6. Students’ Perceptions on Peer Pressure
This category explored areas that are related to peer pressure. These areas
included the students’ own perception of peer pressure and how they felt about how peer
pressure influenced other students at their school, as shown in Table 7. In order to
understand how the students defined peer pressure, they were asked to select the meaning
of “peer pressure.” Results indicated that the majority of the students had some
knowledge of peer pressure. They indicated that their definition of peer pressure was
“being pressured to do something just to fit in with my friends.” Then the other 5%
indicated that the meaning of peer pressure was “to be easily influenced by another.”
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Table 7: Peer Pressure
Questions

Results

1. What is your definition of “peer pressure”?
A) To be easily influenced or controlled by another
B) Being pressured to do something just to fit in with my friends
C) Using my own thoughts to control my actions

5%
95%
0

2. Do you think that some students do not attend school or classes
because of peer pressure?
A) Yes

67%

B) No

33%

4. Most of the students at our school treat each other with respect.
A) Yes

57%

B) No

43%

5. Some issues or problems that you face at school are:
A) Bullying or teasing

25%

B) Harassment by other students

0

C) Harassment by teachers

0

D) Not feeling safe

10%

E) Not having the appropriate learning materials
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0

Table 7 (continued)
F) Not having the appropriate technology to do and complete research

35%

G) My teacher does not give me the help that I need.

8%

H) I don’t enjoy coming to school.

10%

J) I want to come to school, but problems at home cause me to stay at

12%

home.

Sixty-seven percent of the students felt that other students did not attend school
and classes because of peer pressure. While the same percentage agreed that they felt
good about coming to school each day, only 33% of them confirmed that they did not feel
that peer pressure from other students affected student attendance at school or in class.
Then some 57% of the students indicated that they felt that students treated each other
with respect, while almost half of the students indicated that they did not feel that
students treated each other with respect.
Although the last question in this section asked that students indicate some issues
or problems that they faced at school, students only selected one issue or problem that
they faced each day at school. Not having the appropriate technology to complete
research was at the top of the list with 35%. The second highest issue or problem
perceived by students was that students were bullied or teased by other students, with
25%. Then 12% of the students pointed out that “they wanted to come to school, but
problems at home caused them to stay at home.” Ten percent of the students indicated
that they did not enjoy coming to school, while another 10% of them indicated that they
did not feel safe in school and considered that an issue or a problem. Finally, students’
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perception that teachers did not give them the help that they needed was represented by
8% of the students.

7. Students’ Perceptions on Getting Good Grades
This area examined the students’ perceptions on getting good grades. The
students’ overall perception of getting good grades was positive, as seen in Table 8.
Seventy-five percent of the students who took the survey indicated that they felt that it
was “easy to get good grades.” Although this may have been their perception, in reality,
most of the students did not “get good grades.”

Table 8: Getting Good Grades
Questions

Results

1. Is it easy or difficult to get good grades?
A) Easy

75%

B) Difficult

25%

2. What grades do you usually get?
A) All A’s

10%

B) A’s and B’s

33%

C) B’s and C’s

33%

D) C’s and D’s

12%

E) D or Below

12%
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Table 8 (continued)
3. Do you get feedback from your teachers on your assignments?
A) Yes

99%

B) No

1%

4. Do teachers make you redo work that is not acceptable?
A) Yes

98%

B) No

2%

5. Do you believe that your teachers give you work/assignments that
challenge you?
A) Yes

100%

B) No

0

6. Do you think that it is important to prepare for your classes and
for tests in order to get good grades?
A) Yes

100%

B) No

0

While over two thirds of the students felt that it was easy to get good grades, data
indicated the reverse, in that only about 25% of the students earned the average needed to
be placed on the honor roll at the end of the 9-week grading period. When students
identified the grades they usually earn, only 10% identified that they got all A’s, while
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33% earned A’s and B’s, then 33% earned B’s and C’s, 12% earned C’s and D’s, and
12% indicated that they earned D’s and below.
The majority of the students indicated that they did receive feedback from their
teachers. Nearly 100% of the students agreed that their teachers made them redo any
unacceptable work. All of the students overwhelmingly agreed that teachers gave them
work that challenged them. Although the students’ grades were not any indication that
they would prepare for classes and for tests on a consistent basis, 100% of them agreed
that it was important to prepare for classes and tests if they wanted to get good grades.
Overall, this category indicated positive student perceptions on getting good grades.

8. Students’ Perceptions on Instructional Differences
As the instructional leader, it is important to listen and respond to the students’
perceptions on their experiences of school. To better understand the students’ perceptions
on their teachers’ instructional differences, five questions were created. The results are
shown in Table 9.

Table 9: Instructional Differences
Questions

Results

1. Do you behave differently for certain teachers?
A) Yes

42%

B) No

58%
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Table 9 (continued)
2. Do you think that you learn more in some classes than in other
classes?
A) Yes

52%

B) No

48%

3. Do you get many opportunities to be creative in your classes?
A) Yes

50%

B) No

50%

4. Do some teachers need to make class learning experiences more
interesting?
A) Yes

99%

B) No

1%

5. What type learning activities help you to learn best?
A) I have to do all of the work by myself.

10%

B) When I must work in a group with others

70%

C) When I have to read for myself

10%

D) When I do lessons and activities that relate to real-life situations

10%

First, over 50% of the students agreed that they did not act any differently for any
of their teachers. Second, students were split almost down the middle as 52% of them
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implied that they did not learn more in some classes than in others and 48% declared that
they did learn more in some classes than in others. Then there was a similar divide as
students indicated that they had opportunities to be creative in classes, with 50% on either
side. Next, nearly all students (99%) agreed that teachers needed to make learning
experiences more interesting. The last question in this section examined the types of
learning activities that helped students to learn best. The majority of students echoed that
they learned best when they worked in a group, and the results for the other three
responses had equal results.
The results revealed that almost 100% of the students agreed that teachers need to
make learning experiences more interesting. It is important that the students are given a
continuous voice in which to share their learning experiences. This will allow teachers at
WKCHS to make shifts and changes in the way that they interact with students as they
prepare to provide for effective learning experiences.

9. Students’ Perceptions on Challenging Work
The five questions in this section of the survey assessed the students’ perceptions
on challenging work that they were given by their teachers, as shown in Table 10. Results
confirmed that 52% of the students “asked their teacher for help in understanding the
material.” Twenty-three percent of the students indicated that they would get help from a
friend, while less than 20% designated that they “re-read for a better understanding.”
Less than 10% of the students showed that they “just don’t do the work.”

70

Table 10: Challenging Work
Questions

Results

1. What do you do when the school work is difficult for you?
A) Ask your teacher for help in understanding the material

52%

B) Get help from your friend

23%

C) Re-read for a better understanding

17%

D) Just don’t do it

8%

2. Which subject is the most difficult for you?
A) Reading

11%

B) Mathematics

7%

C) Algebra

17%

D) Geometry

35%

E) Science

17%

F) Biology

7%

G) History

7%

3. Should the teacher help you when the work is difficult?
A) Yes

100%

B) No

0
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Table 10 (continued)

4. Which type of class work do you prefer, easy or difficult?
A) Easy

47%

B) Difficult

53%

5. Is the school library a challenging and fun place to learn?
A) Yes

65%

B) No

35%

Data indicated that 35% of the students felt that geometry was the most difficult
subject. Two subjects resulted with a tie for second in being the most difficult with 17%
for algebra and the same for science. Results also revealed that reading was the third most
challenging subject for students. Subsequently, students specified mathematics, biology,
and history as the least challenging with 7% each. Students unanimously agreed that they
felt that teachers should help when the work is difficult. After that, over half of the
students noted that they preferred difficult work. The results also showed that well over
the majority of the students thought that the school library was a challenging and fun
place to learn.
In addition, the results disclosed that nearly half of the students did not ask the
teachers for assistance when they did not understand their work. It also indicated that
almost 10% of students made the decision not to complete their assignments at all.
Students’ responses will aid in the teachers’ preparing to heighten student interest in the
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instructional process as well as strategies that will promote effective teaching and
learning at WKCHS.

10. Students’ Perceptions on Future Plans
The final category in this study investigated the students’ perceptions on their
future plans, as shown in Table 11. The students’ overall perception was positive about
their future plans. The questions focused on what plans the students had for the future.
Students were asked, “What do you plan to do after high school in terms of further
schooling, work, or a career?” Through the data it was discovered that 76% of the
students planned to attend college once they graduated from high school. Seventeen
percent of the students had plans to attend a trade school once they graduated, and 4% of
the students planned to find employment right out of high school. Two percent of the
students wanted to pursue a military career, while only 1 % of them had no plans after
graduation.
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Table 11: Students’ Future Plans
Questions

Results

1. What do you plan to do after high school in terms of further
schooling, work, or a career?
A) Go to college

76%

B) Attend trade school

17%

C) Find a job right out of high school

4%

D) Military (Army, Navy, Air Force, or Any of the Armed Forces)

2%

E) I have no plans at this time.

1%

2. Do you feel that this school is preparing you well to accomplish your
goals?
A) Yes

82%

B) No

18%

3. Do your teachers encourage students to go to college?
A) Yes

94%

B) No

6%

4. Do you think that college will help you to have a better life?
A) Yes

100%

B) No

0
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Table 11 (continued)

5. Do you have family and friends who have graduated from college?
A) Yes

82%

B) No

12%

The results indicated that the majority of the students, 82%, agreed that the school
was preparing them to accomplish their goals, while 18% of students disagreed. An
overwhelming 94% of the students conveyed that their teachers encouraged them to go to
college, whereas only 6% of the students felt the reverse. Unanimously, 100% of the
students believed that college would help them to have a better life. Students also
indicated if they had any family and friends who had graduated from college. While 82%
of the students had family and/or friends who had graduated from college, 18% of the
students surveyed did not have a member of their family nor did they have any friends
who had graduated from college.
This is an equally important category because preparation for graduation and
post-high-school success is the main goal for students as they transition into WKCHS. As
the principal, it is important to understand what the students’ future plans are in order to
provide the learning experiences that they will need in preparation for their choices.

Informal Interviews
Although the surveys might readily yield the students’ perceptions on how they
felt about school, I recognized the need to couple those perceptions with the informal
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interviews because I felt that the interviews would provide students with a voice in order
to gain more insight into why they felt the way they did. The informal interviews or
conversations were conducted with the students at various times and places during the
school day. Some conversations were held in the hallway, the library, the cafeteria, in my
office, and in other areas of the buildings. Many times the students would say that they
just wanted to talk, and I allowed them the time to talk as I listened to them. The
interview protocols were based on the questions from the survey and the concerns that
surfaced during the informal conversations during conferences and conversations with the
students.
During initial conversations with the students during daily interactions, they
began to reveal a number of concerns related to the categories that were in the survey.
Some of the concerns that had surfaced during our informal conversations were discussed
during the interviews. Some of those concerns were peer pressure, a difference in some of
the teachers’ instructional styles, and students’ learning experiences. Other concerns that
surfaced were that some students felt that they were being bullied by other students,
which caused them to feel unsafe at school, and their aspirations about being successful
in school.
Of the 121 students who agreed to participate in the study by completing the
survey, only 78 agreed to be interviewed. Some students did not choose to share in the
informal interviews because they did not “really” want to “open up” to the principal or
because their past experiences had not been positive with someone that they deemed an
authority figure. However, because most of the students were comfortable in interacting
with me on a daily basis, it was somewhat easy to conduct the informal interviews.
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Results of the Informal Interviews
The following categories were the same as the survey and provided the
participants opportunities to answer the interview protocols in the 10 categories. These
categories were (a) transition to high school; (b) learning experiences; (c) student
success; (d) school safety; (e) school culture; (f) peer pressure; (g) getting good grades;
(h) instructional differences; (i) challenging work; and (j) students’ future plans.

1. Students’ Perceptions on Their Transition to High School
Nearly all of the students interviewed had a positive perception of their transition
to high school. There were three main themes that students indicated as reasons that made
their transitions to high school easy. First, nearly all of them agreed that the school staff
helped to make the transition easier for them. “They made it easier for us because they
welcomed us and encouraged us to do our best,” stated a 10th-grade female. Another
senior male remembered that “the staff was easy to get along with.” Then another 7thgrade student said that the staff and faculty “had everything right. They gave me the
classes that I needed to pass.” One said that his schedule was messed up and “she”
(meaning the counselor) made the schedule right. An 8th-grade female student said her
transition was made easier because “each teacher discussed the materials we would need
and the expected behavior in their classroom.” Yet another 11th-grade female said that
the school staff helped her “because they always try their best to help me whenever I
needed it.”
A 10th-grader also stated that she just did not expect for high school to be hard
because she felt that her elementary school had prepared her well. She acknowledged that
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at first switching classes and being on time for classes was a bit difficult for her to get
used to. She stated that once she got used to it, switching classes was really fun because
she did not have to stay in the same class all day long. She stated, “Staying in one
teacher’s class all day and seeing one teacher all day was boring. So, this was so much
better. I also think that I learn better by having more than one teacher.” A 9th-grade
Caucasian female student described her successful transition as easy because, as she
stated, “to me, it was just another school year to me, because I was ready for high
school.”
The second theme that surfaced during the interviews was that most of the
students already knew someone at the school. A senior male said, “I had older brothers at
the school, and they helped me to get prepared.” A 10th-grade male said that his brother
answered all of the questions that he had about coming to WKCHS. Another 11th-grade
male went on to say, “My transition was easy because I knew most of the students. Most
of the students at this school are my cousins and my friends.”
The third theme that evolved was that although most of the students admitted that
their transition to the high school was easy, some said that they had some difficulty
during their transition. Even though the majority of the students said that their transition
into high school was easy, a small number of the students stated the opposite about their
transition. They said that it was somewhat difficult at first, but most of them stated that
they adjusted very quickly. One male student stated that it was difficult because he had to
get used to the different surroundings and that at first he thought that some of the other
students talked about him all of the time when he came to “this” school. Then, an 11thgrade male student also acknowledged that the change from elementary to high school
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was somewhat difficult for him at first. He, too, stated that his transition became much
easier because of the faculty and staff members and because he knew most of the
students. He went on to say, “My transition became easier since I knew most of the
students, because most of the students at this school are my cousins and my friends.” He
also said that he was well prepared because some of the classes were easy.

2. Students’ Perceptions on Their Learning Experiences
In the area of learning experiences, students shared their explanations of their
learning experiences by responding to four questions. The first question examined the
kinds of activities that helped them to learn best in class. A large majority of the students
said that they found that working in small groups with other students helped them to learn
best.
One student stated, “It’s easier and we all help each other.” A 10th-grade male
said that working in small groups made him understand better because they could talk
and discuss their assignments in the group. A 10th-grade female student said, “I like
working in small groups because if I don’t know the answer, then you know someone
who does.” An 11th-grade male student agreed, stating, “I like working in small groups
best because when you don’t understand, then your friend might.” An 8th-grade female
shared her justification of working in small groups, stating, “Small groups with my peers
help me understand lessons on my own level as a student.” One student said, “I still can
learn, but I don’t like working by myself.” Yet another student said, “I like to compare
and contrast my answers with my fellow classmates, so when I work alone, it’s harder to
do that.”
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While most of the students agreed that working in groups was a positive way for
them to learn, some students disagreed. An 11th-grader stated, “The group setting is not
the best way for me to learn because some of the students in the group always talk too
loud.” Only a small number of students indicated that they preferred to discuss the lesson
with their teacher and other students because “they can get a better understanding from
the lesson.”
Although one student said that she believed that her teachers did everything they
could to help her, most of the students shared strategies that they felt did not help them to
learn. One of the problems for some students was when they had to do all of the work by
themselves.
Another area that posed a problem for students was reading alone or by
themselves. Several students indicated that they did not like when they had to read alone.
Most of them felt better reading with a partner or in a small group. An African-American
female in the 10th grade explained, “I don’t learn in class when I have to read by myself
because I might misunderstand the reading. In a group, you can have somebody else to
explain it to you or you can talk about what we read and get a better understanding.” She
continued with her explanation: “I just don’t read very well.” Another student indicated
the same basic premise and said, “I don’t like when I have to read ‘cause I might not
understand what I read, but in a group other folks help you.”
Students provided their responses about the strategies that teachers used to help
them to learn. Many of the students explained that they liked when teachers encouraged
them to learn. One male student said, “I like being encouraged.” He continued, “When
some of my teachers encourage me, they give me some one-on-one time with my lesson,
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and that helps me.” Other students indicated that they liked when teachers would re-teach
and explain what they did not understand because “they” (the teachers) made sure that
they understood. Several students shared that they learned best with teachers who
encouraged them to ask questions because they do not “get it” the first time.
When asked if they had opportunities to work with computers and other kinds of
technology in class, the majority of the students indicated that they had to do research for
most of their classes or look up things on the Internet. One of the major problems that
surfaced during the interviews was that in completing research assignments, students
often had problems with the computers at school. As one student said, “Half of them
don’t work.” Then an 11th-grade male said, “I don’t have opportunities to use the
computers for class work because it is always something wrong these computers at
school.” Another student said that when they had class assignments, there were not
enough computers for everybody to work on at the same time. About 85% of students
reported that they did not have computers at home to complete assignments.

3. Students’ Perceptions on Being Successful in School
Overall, the majority of the students gave a positive definition of their perception
of being successful in school. An African-American 11th-grade female said that she
could not choose just one of the definitions given to describe being successful in school
“because it takes all of that to get you prepared for life.” She declared “that includes
getting good grades, acting right in class, preparing us to go to college, and preparing us
to get a job when we get out of high school. All of this is being successful in school.”
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Another 10th-grade female student agreed with her and said, “It is important to do all of
this [citing the definitions in the survey] to be successful.”
Even though that was the response of those two students, several others preferred
to choose a definition on what being successful in school meant to them. Many of them
said that “getting good grades in school” indicated that they were successful. One female
student affirmed and said, “I think being successful in school, you have to have good
grades.” Other students said success was being prepared to go to college. As one 10thgrade female stated, “If we are successful in school, we can make it in college.” A male
9th-grade Caucasian student said success was “preparing ‘you’ to go to college so I can
get a good job.”
An 11th-grade male said, “My definition of being successful in school is doing
your work.” Then a 10th-grade female said she believed that being successful in school is
when the faculty and staff make sure that students are ready for the real world. When
asked if she or students had a part to play in that, she replied, “Yeah, we need to take
every opportunity to get ready for the real world, while we’re here [in school].”
Next, when students were asked if they were successful in school, almost 100% of
them gave an affirmative that they were successful in school. Very few of them admitted
that they were unsuccessful in school. Most students seemed to think that they were
successful in school because they got good grades. A 9th-grade African-American female
described her success: “I make B’s and C’s in my classes, and that’s ‘kinda’ good. I think
I can say that’s successful enough.” Another student, a 12th-grade African-American
male, said, “Yes, I am successful in school because I get A’s and B’s.” Then, an 11thgrade African-American male said that he was successful because “he is good at what he
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does.” One student answered, “Sometimes, I think I am successful at this school.” When
asked to elaborate, he said, “’Cause I make okay grades, but sometimes I think I can do
better.” An 8th-grade female student had a different view of success in school and said
she was successful in school because “I try to respect students and the staff so that it can
take me far.” She explained that “her folks always taught her that her attitude affected her
altitude.” So she said that she “chose to respect others” so that she could be successful.
The majority of the students said that it was easy to be successful in class. The
students gave several reasons to support their response, which include the following:
“Because I have a positive outlook and I make good grades”; “It is easy to be successful
in school because the teachers help you until you get a good understanding”; “It is easy
because the only thing you got to do is study”; “It is easy because the work is not hard”;
“It is easy because I pay attention in class”; “Do what you got to do”; and “It helps to
study.”
There were only a small number of students who said that it was difficult to be
successful in school and described their reasons, which include the following: “It’s
difficult because sometimes the work is hard”; “It is difficult because it’s always
somebody distracting you from learning”; “I have other things to do besides school
work”; and “Peers make ‘being successful’ not cool. It’s just a choice that you have to
make because they make you feel bad sometime for being successful.”
Well over half of the students’ responses revealed that their teachers informed
them when they are successful. Several students said, “Yes, my teachers tell me when I
am doing good.” A 10th-grader said, “The teachers let us know by telling us our grades.”
An 11th-grade female stated, “My teachers let me know when I am successful because
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she gives me verbal praise!” Another student conveyed, “Some of my teachers want the
best! So they always tell us when we doing good.” Then a female student said, “My
teachers like to brag on us bein’ successful.” An 8th-grade male said, “Sometimes, I get
congratulated. But most times they let me know from my grades.” A Caucasian 11thgrade female expressed, “Yes, my teachers always let me know when I am successful.
My teachers always tell me when I am doing good.”
Some students did not feel the same way. They said that their teachers did not let
them know when they were successful often. Several students indicated that it was not an
ongoing practice for their teachers to inform them of their success. An 11th-grade male
said, “Well, sometimes they do. But sometimes when they do, it’s too late. You already
got a bad grade.”
A few students did not have a positive reply and said that their teachers did not let
them know when they were successful. One 10th-grade female described her experiences
with her teachers by saying, “If you don’t ask our teachers, then we won’t know. ‘Cause
they don’t just tell you.” An 11th-grade female said, “No, they don’t let me know when I
am successful. Sometimes, I don’t know until the end of the 9 weeks, and that’s just not
right.”

4. Students’ Perceptions on School Safety
In this category, students gave their perceptions on school safety. The majority of
the students said that they felt safe. When asked why, they gave differing reasons why
they felt safe. One student said that she felt safe “because the teachers and staff protect
me.” Another 11th-grade male described his reason for feeling safe, saying, “The reason I
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feel safe is because nothing really happens here except fights.” When asked what he
meant by that, he said, “Fights don’t scare me. People fight all the time. Anyway, we
don’t have that many fights. You just have to stay from ‘round the people who like to get
into it with each other.” Then an 11th-grade female said, “I feel safe because all of the
doors are locked.” One 10th-grade female said, “I do feel safe because we have a police
officer that patrols the school. You don’t know when he is going to come by. We just
look up and he’s peepin’ in the door or walking down the halls. I think that helps us do
what we suppose to.” A 9th-grade female said, “I feel safe because I don’t feel threatened
at school.” An 8th-grade male explained, “I feel safe at school because when there are
behavior problems that could turn violent, the teachers make sure that it doesn’t get that
far out of hand.”
Only a small number of students felt that they were unsafe at school. One student
said that he did not feel safe at school all of the time, just sometimes. One 11th-grade
female said, “I am sorry, but I don’t feel safe at school. Our school is old, and we don’t
have anything in this school to protect us but locked doors.” Another student agreed with
that response and stated, “I don’t feel safe ‘cause just ‘cause you lock a door, doesn’t
mean that you safe.”
The majority of the students said that there were not any unsafe places in the
school. Most of their responses supported the perception that teachers, faculty, and staff
monitored the building. One student said, “I haven’t really seen any unsafe spots at this
school. At my other school they had long halls and stairs. Sometimes, kids would hide
out under the stairs and ‘jump’ other kids when they came by. But here we don’t have
that problem cause someone always looking.” Another student said, “No, because
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teachers and staff are always watching us.” Another student concurred: “Every place on
campus is supervised, so I don’t think there are any unsafe places.” Yet another student
said, “Teachers are all around and make things safe.”
Some students thought that there were some unsafe places in the school. An 11thgrade female said, “Even though most of the school is safe, sometimes things be
happening in the bathroom.” When asked what kind of things, she replied, “When girls
don’t like you or get into it and wanna fight, sometimes they do try to get at you in the
bathroom.” One student said that sometimes in “other classes,” he did not feel safe. When
asked to continue, he said, “In some of my classes, students say things real low so the
teacher can’t hear them or make signs like they going to beat you up.”
About two thirds of the students echoed the similar response that they believed
that the building was safe. Their responses centered on the fact that “all the doors were
kept locked.” Then a 9th-grade female said, “My building is very safe.”
Some students did not give a positive response to the building’s safety and stated
that it was not safe. They gave different descriptions about the condition of the building
and why they felt that it was not safe. For example, one student said, “It’s raggedy. The
building has leaks.” An 11th-grade male student said, “No, our building is not safe,
because the ceiling is leaking water.” Yet another said that “the building is very old and
anything can happen at any time.” Then another male student said, “Our building is not
safe because stuff be breaking.” When asked what he was referring to, he stated, “The
leaks in the roof. It’s leakin’ water in the hallway and in some of my classrooms too.”
Most of the students agreed that they were not afraid or intimidated of any
students. One 12th-grade male student said, “I am not afraid because they ain’t stupid
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enough to mess with me.” Another student said, “I am not afraid because I know all of
the students.” Another student explained, “I do not feel intimidated because I don’t
bother nobody and nobody bothers me.” One student described her feelings. She said, “I
just give school my best and forget about the rest.”
Some students had the opposite response. A 10th-grade female admitted, “Yes,
sometimes, I am intimidated by other students, because everybody ain’t the same and you
don’t know what’s in their head or what’s going through their minds.”
The majority of the students agreed that they were not afraid or intimidated by
any of the faculty and staff at the school. An 8th-grade female student said, “The faculty
and staff have one common goal, to prepare us for life after high school.” A 12th-grade
male student said, “No, because don’t nobody intimidate me.” Then another student said,
“No, because I like all of my teachers.” Another student responded, “No, not at all,
because I have no reason to be afraid of them. And even if I was afraid I have parents to
talk to.” A 9th-grade female said, “I see them as people trying to keep us on the right
path.” Then a 10th-grade Caucasian female said, “Everybody treats me well, so I am not
intimidated by any of the faculty and staff.”
The students provided their responses about feeling safe when the principal and/or
the police officer monitor the school building and the campus during the day. One student
described his perception: “With the principal and the police officer checking on us,
nothing should happen with them here.” Most of the students said that they did feel safe
when the principal or the police officer monitored the building and the campus. One
student said, “I am glad that they [the principal and the police officer] monitor our school
because I feel safe, ‘cause I know that they won’t let anything happen to me.” Then an
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11th-grade female said, “Yes, because I know that someone is watching us.” One student
explained, “I just feel better because the principal is around.” One student stated, “A little
security lets me know that the principal and the police officer do care.”
A smaller percentage of students indicated that they did not have any problems at
school, so they felt that it really did not make any difference whether the principal or the
police officer monitored the school. A 10th-grade male student said, “Even when they are
not here, I feel safe.”

5. Students’ Perceptions on School Culture/Environment
This area investigated students’ perceptions on the school culture and/or
environment. It consisted of 5 questions. In the first question, “Do you like being at this
high school?” the majority of the students agreed that they liked being at WKCHS. One
of the main reasons students gave for liking their school was because of the small number
of students and the small size of the school. One 12th-grade male student said, “Yes, I
like my school because the courses are easy. Plus, it’s my last year.” A 9th-grade female
said, “I like this school because it is a small school and everybody can get along. Also I
like sports. At this school just about everybody who wants to play can play. At least you
can try out to play. If I was at a bigger school I really don’t think I would even be able to
be a part of the basketball team.”
Another reason that students gave for liking WKCHS is the small class sizes and
the one-on-one interaction between students and teachers. A 9th-grade female student
claimed, “I like my small school because of the education I’m getting. The teachers take
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time with you and you can ask questions when you don’t understand. In my classes my
teachers don’t mind helping you.”
However, some students felt differently about being at WKCHS. An AfricanAmerican 10th-grade female said that she did not feel like she was a part of the school.
She said, “I don’t play any sports or anything, so I don’t feel like I’m a part.”
Most of the students said that they felt like they were a part of the school. Many
of them said that they felt good about coming to school. A 12th-grade male said, “I really
feel like I am a part of this school, because I have been at this school all my life.” An
11th-grader stated, “I feel a part of the school because I am a part of many things. I feel
that every student makes up this school.” Another student said, “I know that I am a part
of West Kennard High because I blend right in.”
Students provided their perceptions about students being treated fairly at the
school. The majority of the students agreed the students were treated fairly at school.
Being treated fairly and having the opportunity to “share” their side of “the story” were
two reasons that students said made them feel like they were treated fairly. An 8th-grade
female said, “When something is going on at the school, they [the principal and the
teachers] always try to listen to all sides of the story before they just punish you.”
There were only a few students who perceived that students were not treated
fairly and said that they felt that there were some teachers who treated some students
“better” than they treated others. Another student explained that he believed that some
teachers at the school showed favoritism to some students. One student remarked that
sometimes “different” students get treated differently by some of the teachers.
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Students were given an opportunity to express their feelings about students
making choices that got them in trouble. Many of the students agreed that some students
made choices that got them in trouble. One student, a 10th-grade female, said that
students make choices that get them in trouble all of the time. She added, “They know the
rules and so when they don’t do right, then they get in trouble. They know that they got to
do right.” Another 10th-grade male said, “Kids do make decisions that get them in
trouble. I think that they should think before they do stupid things.” Other students made
similar comments such as “I think that some [kids] do ‘it’ because of their friends” and
“They [students] say and do crazy and uncalled for things that cause them to get in
trouble.”
In regard to students being recognized for positive behavior and academics, a
large part of them agreed that they were recognized for positive behavior and for
academics. Students sited several activities that recognized students. The Movie Day, the
Skating Party, Awards and Recognition Day, and the Awards’ Breakfast were cited as
favorites by students for them being recognized for doing positive things. One student
agreed, “Yes, we are recognized for positive behavior and for making good grades all of
the time. But I especially like when we have Movie Day. Really, our teachers always give
us awards for a lot of things.” An 11th-grade male supported that perception and said, “I
like when we are recognized for the good things that we do. That encourages us to keep
up the good work.”
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6. Students’ Perceptions on Peer Pressure
Next, the students gave their perceptions on peer pressure. First, they gave their
definition of peer pressure. Of the three definitions given, most students chose the
definition of being pressured to do something just to fit in with friends. Students
explained why they chose that for the answer. An 11th-grade male said, “Some people
are very easy to be pressured into doing something.” Another student explained, “Some
people might want to hang out with a certain crowd but in order for them to be in that
crowd, they might have to do something bad.” Then one student said, “Students are
pressured into doing something just to fit in with their friends, because everyone wants to
‘fit’ in,” which was in agreement with the statement made by another student: “The
reason is because you want to look good in your friends’ eyes.”
Only a few students chose the other two definitions to define peer pressure.
Several students chose the definition to be easily influenced or controlled by another. As
explanation for making that selection, one student said, “Some students just let other
students boss them around.” An even smaller number of students said that using their
own thoughts to control their actions was the definition of peer pressure. One 12th-grade
male clarified his choice and stated, “You can pressure yourself to do the right thing or
the wrong thing. So really you are your own peer pressure.”
Participants voiced their perceptions about peer pressure being the reason students
did not attend school or classes. In the informal interviews, nearly half of them said that
they believed that peer pressure caused students to not attend school and classes. They
cited several reasons that supported their perceptions, such as “To some people, school
isn’t cool because the more popular kids do everything but go to school.” One male
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student said, “People are not perfect; they go through hard times.” He described “hard
times” as not having the right clothes to wear, not feeling like “you” fit in with the rest of
the folks at school, and just having a hard time at home with your folks at home. Another
said, “Some kids just don’t want to be bothered by no one at all. So, they don’t come to
school.” A female student said, “Kids don’t come to school because they can’t be
themselves without being talked about. Sometimes, you don’t want people to judge you;
you just want to be who you are.” A 9th-grade female stated, “If some kids don’t want to
do nothing, then they don’t do it. When they don’t want to come to school, they just don’t
come ‘cause they think it’s cool not to come.”
Just over half of the students said that they did not think that peer pressure caused
students not to attend school or classes. A 7th-grade female said, “If students don’t come
to school, then that’s their choice. Can’t nobody keep you from coming to school if you
wanna come.” A 10th-grade female stated, “I don’t think peer pressure keeps them from
coming to school, because if their parents found out that they were not coming, it
wouldn’t be nice what would happen to them.”
Students provided their perceptions about how they felt about coming to school
each day. The majority of them indicated that they enjoyed coming to school each day.
Several students said, “I love school.” Some students even said, “Yes, I enjoy coming to
school each day because I love ‘this’ school.” One student said, “I am proud to come to
school each day.” When students were asked why they liked to come to school, they gave
differing responses. One 11th-grade female said proudly, “I have a great feeling from
knowing that I can receive an education, something that my ancestors couldn’t do.”
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A few students stated that they did not like to come to school each day. They cited
reasons such as “I just don’t want to come, I could be chillin’ at the house.” Another said,
“Sometimes, I just feel tired all of the time and feel like I want to be at home.” Several
students claimed that they did not feel good about coming to school each day; they failed
to provide comments or responses to support why they did not feel good about coming to
school.
Next, students provided their perceptions about feeling students at WKCHS were
treated with or without respect. The students’ responses were split almost down the
middle. About half of them thought students at WKCHS treated others with respect,
while the others said that students did not respect each other. An 11th-grade female said,
“I believe that most of the students here treat others with respect, because they are good
people.” Another concurred, “The people that I hang around, we all respect each other.
We stay from around people that got a bunch mess goin’ on.”
Students who felt that their classmates at WKCHS did not respect each other gave
several different responses that supported their reasoning. One student said, “No, they
[students] don’t treat each other with respect, because most students don’t care about
others.” Another stated, “No, because some people call each other names and treat them
very badly.” A 12th-grade female claimed, “Most of the students here don’t treat others
with respect.” She said, “There are a lot of conflicts. I think that if we all respected each
other greatly, we could cut down on those conflicts.” Then an 8th-grade male said, “Half
of these kids don’t care for each other.” An 11th-grade student exclaimed, “No, most of
these kids don’t respect each other. You can tell that by the drama that goes on. They
don’t show you, but these kids got a lot of drama.”
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The last area allowed students a chance to give their perceptions on issues or
problems that they face at school. One student summed up her reason why students did
not respect each other. She said that many of “the children just don’t have any home
training.” Students remarked on several issues that concerned them at school. There were
several students who said that they did not have any issue or concern at school. One
student said that no situation can become a problem unless she allowed it. Another 10thgrade female said, “I don’t have any problems at school.” Several of the students stated
that they did not encounter any problems at school, while other students voiced the issues
and concerns that they had at school.
The major issue or concern that students gave was being bullied and teased by
other students. One student commented, “I don’t think kids really mean any harm, but
they just like to joke around too much. All of the time, you don’t feel like joking when
other folks still doing it. That causes a lot of problems.” An 11th-grade female said, “The
biggest problem that I have is that some students just pick on each other for no reason.
That’s what make you feel bad, when you get picked on for no reason. I think that’s when
students get mad and wanna fight.”
Another area of concern for students was not feeling safe. When asked to explain,
several students noted the condition of the building rather than the element of safety from
someone committing a harmful act against them. A 9th-grade male said, “The building is
old, and I just don’t feel safe in this building. The roof leaks all of the time when it rains.
That’s the biggest problem.”
The next area that students noted as a concern was not having the appropriate
technology to do and complete research. One student complained, “Most of the time, the
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computers don’t work properly when I need to do my work.” Another student said, “We
should have more learning materials and more up-to-date computers. I like doing my
work on computers, but they just don’t work sometimes. I don’t have a computer at
home, and I have to do my work at school. But, I can’t ‘cause these won’t work.”

7. Students’ Perceptions on Getting Good Grades
In this category, students addressed six areas in which they presented their
perceptions on getting good grades in school. Most students declared that it was easy to
get good grades, while a smaller number of them said that it was difficult for them to get
good grades. However, all of the students agreed that if they studied hard, they could
make good grades.
First, students offered their perceptions on the easiness or difficulty of getting
good grades. The majority of the students admitted that it was easy to get good grades.
Most students admitted that they studied and tried to do their best. Others acknowledged
that they felt that if any of the students would study hard they would be able to get good
grades. Another student said, “Getting good grades is easy because all you have to do is
to pay attention in class.” One 12th-grade student said, “Because we have less students at
our school, teachers have time to come and help us one-on-one. We have more time to
work with our teachers, and we get to know what they expect from us. So it’s easy to get
good grades, if you want to.” Another student added, “If you learn what the teachers
‘say,’ you can make good grades.”
There were students who admitted that it was difficult for them to make good
grades and offered reasons for their perceptions. One student stated that it was difficult to
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make good grades. She disclosed, “You have to study really hard to get them [good
grades].” Another student admitted, “The work gets harder as you move on up to higher
class levels. So you got study to make sure that you get good grades.” Another 11thgrade student acknowledged, “Getting good grades is difficult for me. But, I know that it
is easy to get good grades, but ‘you’ have to study. And I just don’t like to study.”
Then students addressed the grades that they earned. This category was divided
into specific categories, ranging from All A’s to D or Below. Most of the students charted
their grades within a specific category within the selections given.
The students were vocal in their grade selection categories. Only a very few
students stated that they earned grades in the first category, All A’s. One student said, “I
get all A’s because I do my work, I study, and I try my best.” Most of the students
claimed that their grades fell into the A’s and B’s category. A 10th-grade male said, “I’m
pretty smart, so I get good grades. I make sure that I get A’s and B’s.” Another 8th-grade
female student commented, “I have to push myself to make good grades, but I know
eventually I can achieve that A and B Honor Roll.” Even fewer students selected the B’s
and C’s category. A 10th-grade female stated, “I make fair grades to keep me just above
average.” None of the students interviewed admitted that they earned grades in the last
two categories: C’s and D’s or D and Below.
After that, students provided their perceptions on getting feedback from their
teachers on their assignments. The majority of the students said they received feedback
from their teachers on their assignments. One student admitted, “They go over ‘it’ and
answer questions when needed.” Another said, “They show me the grade I made.” A
12th-grader said, “My teachers give me feedback when I ask for it or need a better
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understanding of the assignments.” An 11th-grader said, “Yeah, my teachers always give
me feedback. They tell me if my answers are wrong or right.” A 10th-grade male stated,
“They tell me what I did wrong and how I can know how not to make that mistake
again.” Only a few students said that they received feedback from their teachers. One
student stated, “Most of my teachers don’t even tell me my score for any of my
assignments.”
Next, students provided their perceptions about teachers making them redo their
work that was not acceptable. Most of the students agreed that teachers did give them an
opportunity to redo their assignments if they were not acceptable. One student said that
sometimes her teacher returned her work because it was not accurate. She said that when
she redid her assignments correctly she understood it better and would get a higher grade.
Several students said that some of their teachers would allow them to redo their
assignments. While some teachers were agreeable or as the students termed it, “They will
work with you,” students reported that some teachers were not as agreeable and did not
allow them to redo their work. Another student added, “It depends on who the teacher is,”
whether they would give them an opportunity to redo their work.
Several of the students said that their teachers did not return their work to them.
They explained that most of their teachers would explain the directions and the
expectations when giving assignments, and these students felt that their peers should
know what was acceptable before turning in their assignments.
Then students gave their perceptions about their teachers giving them challenging
work. The majority of the students indicated that their teachers gave challenging work
and assignments. Supporting her answer, a 10th-grade female said, “Some of the
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assignments that my teachers gave me made me think. Sometimes, I had to do some
research to finish the assignment.” Another student said, “I think they give challenging
work because they want to see what you know.” In her summation, a 9th-grade female
said, “Yes, they give us work that challenge us, but really, it just helps to make us
smarter.”
There was a fewer number of students who indicated that their teachers did not
give challenging work. A 7th-grader said, “Maybe someday my teachers will give me
challenging work, but right now, it just ain’t hard to me.” Another 11th-grader said,
“Some of my teachers do give challenging work and some of them don’t. So, I guess you
can say in a way yes and in a way no.”
The last area examined students’ perceptions on the importance to prepare for
classes and tests in order to get good grades. An overwhelming majority of the students
said that it is important to prepare for their classes and for tests in order to get good
grades. They supported their answer with the following responses: “You always should
study even if you think you know the stuff”; “Preparing for your classes and tests helps
when it comes down to studying”; and “Yes, because you need to pass tests, so you gotta
prepare to do that.”
The small number of students who stated that they did not think that it was
important to prepare for classes and for tests had the following responses: “No, it is not
important, because some students just don’t have to study to get good grades” and “I
don’t think it is important for everybody, because sometimes I have to study and
sometimes I don’t, and I get good grades.” Some of the students simply said that they did
not feel that it was important to prepare and did not give any support of their responses.
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8. Students’ Perceptions on Instructional Differences
There were five areas that examined students’ perceptions on instructional
differences. The first area focused on students’ perceptions of behaving differently for
certain teachers. Over 80% of the students said they behave differently for certain
teachers. They qualified their answers with different responses. A 12th-grader stated, “In
some of some of my classes, I act different because some teachers are cool to talk to.” An
11th-grade student said, “I act differently because I don’t think that some teachers show
respect to the students, but they want respect from the students.” A 10th-grader said, “I
behave a little different for some teachers than I do for others because some teacher, you
just have to front in front of. I mean you have to act a certain way in front of them
because they expect you to.” Another 10th-grader said, “I act differently for some
teachers because some teachers don’t allow you to do anything. In some classes, the
teachers let you talk a little bit as long as you are getting your work done. Then some
teachers won’t even let you talk at all or get up for anything at all.”
The rest of the students agreed that they did not behave any differently for any of
their teachers. One student said that he did not behave differently for his teachers because
he did not feel that he had to. Another said, “No, because I listen to all of my teachers.”
The next area examined if students thought that they learned more in some classes
than in other classes. The majority of the students agreed that they learned more in some
classes than they did in other classes. Many said that they thought that this was a result of
how teachers taught. An 8th-grader said, “Yes, I learn more in some classes than in others
because some teachers just teach in different ways. See, I like when teachers let us work
in groups, and I learn more that way than just letting the teacher give us notes and talk to
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us.” A 9th-grade student said, “I know that most all of my teachers teach me well, but
there are ‘some’ that when the kids act up in class, we don’t learn what we supposed to.”
A 10th-grade student said, “It’s just that some teachers don’t teach on a high level.
‘They’ all teach but some just take it to another level and challenge us more.” A 7thgrader said that he thought that some of his classes were more interesting than others and
held his attention more.
Only a few students said they did not learn more in some classes than in other
classes. A student qualified her answer and said, “All of the teachers are almost the same.
They all give you work and expect you to do it. If you do it, then you are going to learn.”
Another student said, “I don’t learn any ‘more’ in different teachers’ classes; it depends
on the relation that the students and the teachers have.”
The third area asked students if they felt that they were given many opportunities
to be creative in their classes. Almost all of the students interviewed indicated that they
had opportunities to be creative. One student said, “Teachers like to see if we’re learning
certain things. And that is a good way for them to see what we’re learning.” Another
student said, “I get to express how I feel each time I participate in class. I like when we
do present projects, especially when we do PowerPoints.” Many of them said that they
had chances to be actively involved in their class work. Some of them described class
projects, using the science lab with different experiments, writing assignments, research
assignments, making PowerPoint presentations, working out problems on the board, and
classes in which they used active scenarios in the learning process.
The next focus was on students’ perceptions of some teachers’ need to make some
of their learning experiences interesting in their classes. While some students said no,
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more of them said yes. An 8th-grader said, “I don’t think that teachers really need to
make classes any more interesting, because I have just learned how to adjust to their
teaching style.”
The students who said that teachers needed to make learning experiences more
interesting provided the following responses. An 11th-grade student said, “Most of my
classes are boring, so I would be happy if the teachers will make some of the lessons
more interesting where we can be ‘doing stuff’ instead of listening to them give us
notes.” A 9th-grader said, “Some of my classes are boring. We learn the stuff the teachers
teach us, but it would be a whole lot better if they would make it more interesting.”
Another said, “When I am bored in class, I don’t pay attention.”
The last focus was on the type of learning activities that helped students to learn
best. They had four types of learning activities but only discussed three of them. Most of
the students agreed that they enjoyed learning when they could work in a group with
others. A student supported her answer and stated, “Group work is great because it allows
peers to share their knowledge with one another.” Another said, “My group members
impact my vision on certain things.” Then another said, “I like working in a group with
others at things, because I learn from them.”
Next, several students agreed that they learned best when they had to read for
themselves. One student explained that he learned more when he had to read by himself
because he understood what he was reading better. Then a few students said that they
learned best when they do lessons and activities that are related to real-life situations.
One student said that when her teachers used real-life situations, she could understand the
meaning better and make connections to what she was learning.
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9. Students’ Perceptions on Challenging Work
This topic consisted of five areas related to students’ perceptions on challenging
work. The first question examined students’ perceptions on what they do when school
work is difficult for them. Students had 4 choices from which to select. The
overwhelming majority of the students agreed that they ask the teacher for help in
understanding the material when their school work is difficult. A 10th-grader said, “I
always ask my teachers because they don’t mind helping students.” Another student said,
“I don’t mind asking the teacher because I want to make good grades.” Yet, an 11thgrader said, “I do whatever I can to understand it [the material] fully.”
Only a few students stated that they would get help from a friend when their
school work is difficult. A 9th-grader supported his statement: “I ask a friend ‘cause they
might be able to break it down to me more than my teacher. You see, sometimes they
know what the teacher is trying to say, and your friends can just explain it better.”
In the next part of the interview, students provided their perceptions on the subject
that was the most difficult for them. Some students said that they did not have any
subjects that were difficult. A 12th-grader said, “None of my subjects were hard for me. I
didn’t have any problems in any of my classes.” A 10th-grader said, “I don’t have any
subjects that are difficult.” However, there were some students that indicated that they
had difficulty with some subjects. Geometry was the subject that most students said that
they had difficulty making good grades in and that it was also their most difficult subject
to understand. Several students said that they just did not understand what the teacher
was teaching. One student said, “I am not a math person. I just can’t get it sometimes.”
The next subject that most students found difficult was algebra. A 10th-grader stated, “I
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just kind of hate algebra. It’s just hard. Maybe if ‘Ms. B’ let us work in groups with each
other, we might can help each other.” History was the next subject that students felt was
difficult. One student said, “I’m sorry, but I just don’t get history. All of those dates and
places and people, I just get them mixed up sometimes. Sometimes, I just don’t get it.”
Then students gave their perceptions about teachers helping when work is
difficult. All students said that teachers should help when the work is difficult. One
student said, “I think that they should help so that the work won’t be so hard.” Another
said, “Sometimes teachers will help if you ask them for help.” Yet another added,
“Teachers should help when the work is difficult, because they should want you to pass
the class.” In contrast, another student said, “Just because the work is difficult doesn’t
mean the teacher has to help. She should help only if I can’t do it.”
Next, students provided their perceptions about preferences for easy or difficult
work. The majority of the students stated that they wanted difficult work. They used
expressions such as “I like the challenge”; “When work is difficult, it makes me smarter”;
and “I like when I have challenging work because I like to think sometimes.” One student
said, “I like both easy and difficult school work because sometimes I want easy
assignments and then sometimes I like a challenge.” Only a very few students indicated
that they liked easy work. A 10th-grader said, “I like work that I ain’t gotta’ work at
really hard.”
Last, students gave their perceptions on whether the school library was a
challenging or fun place to learn. Students responded down the middle on this question.
Some of them said that they enjoyed going to the library, while others said that they did
not care to go to the library. One student said, “I really enjoy the atmosphere in the
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library. The displays and the brainteasers are great.” Another said, “I enjoy going there
because of all of the books that you can read. I really like to read.” On the other hand, one
student said that he did not like going to the library because “they don’t have a good
selection of books.” An 8th-grader said, “I don’t like to read, so I don’t like to go the
library.” Then a 12th-grade student said, “I just really don’t ever go the library, because I
do my work in class and I have a computer at my house so I can do my research there.”

10. Students’ Perceptions on Future Plans
This area explored the students’ perceptions of their plans for the future. This area
consisted of five questions related to the topic. In the first area, students responded to
their plans regarding what they would do when they would complete high school:
furthering their schooling in college, entering the workforce, enlisting in the armed
forces, and/or pursuing a career. The majority of the students indicated that they would
go on to college once they have completed high school. An 11th-grader said, “I am going
to college. That’s what my folks expect me to do.” A 10th-grader said, “I plan to go to
college because I want to get a good job.” Another 10th-grade female said, “I want to be
a nurse, so I have to go to college to get a nursing degree. That’s why I have to take more
science classes as my electives.” Only a very few of the students said that they would
attend trade school to learn a trade and/or join the military.
Students stated they felt that this school was preparing them well to accomplish
their goals. Most of them stated that they felt that the school was preparing them well to
accomplish their goals. A small number stated the opposite. A 12th-grade student said,
“In a way, I think that the school is doing a good job, the teachers teach us and make sure
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that we are learning. They take us on trips to different colleges so we will know what
they expect if we are going to go to their college.” Another student said, “I think that the
school is doing a good job ‘cause I am doing well. I feel that they’re helping me to
achieve my goals.”
Then students were asked if they felt that teachers encouraged them to go to
college. Nearly all of the students reported that their teachers encouraged them to go to
college. Some of the students also reported that some of the other faculty and staff also
encouraged them to go to college. There were students who stated that the counselor,
administrators, librarian, In-School Suspension teacher, and custodians encouraged them
to go to college once they have finished high school. An 11th-grader said, “Yes, our
teachers always encourage us to go to college. They even provide us with skills needed
for college. They want us to be the best we can be.” A 10th-grade student said,
“Everyone here wants us to go to college. They all help us try to be ready for college.” A
12th-grader said, “All of my teachers encourage me to go to college. They tell us what
classes we need and help us fill out our financial aid and even help us get ready to take
the ACT so we will be ready for college.” Finally, an 11th-grade student said, “Our
teachers encourage us to go to college because they want good things in life for us.”
Students discussed if they thought that attending college would help them to have
better lives. All of them responded positively. They said that they thought that college
would help them to have better lives. One student said, “Of course, I believe that going to
college will help me to have a better life, because you got to have more than a high
school education to be successful in life.” Another student said, “I think that college will
help you to find the career that’s best for you.” An 8th-grade student stated, “I think a
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college education can help me to get a good job.” One 10th-grade student said, “I think
that it [college] can help you have a better life because you learn more and it can make
living easier.”
Last, students responded to whether they had family and friends who have
graduated from college. Most of the students agreed that they had family and friends that
had graduated from college. However, several of them admitted that they did not have
any relatives or friends who had graduated from college.
Many of the students who said that they had relatives or friends who had
graduated from college also said that those relatives and friends encouraged them to go
on to college. A 9th-grade student said, “Both of my parents graduated from college, and
they are doing alright financially. I know that I need a college education to make it in the
world. My dad keeps telling me that you gotta have one to be successful now.” A 12thgrader said, “My sister and a couple of my cousins graduated from college. They always
encouraged me to go too.”
Of the students who admitted that they did not have family members or friends
who had graduated from college, several stated that most of their family members and
friends started having babies and finally dropped out of high school. They went on to say
that those individuals never made the effort to finish high school or to seek to further
their education. A number of the students simply admitted that they did not know anyone
in their immediate family or even a close friend who had gone to college.
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Results of the Surveys and Interviews of Students’ Perceptions of School
from a Rural Environment
Through the utilization of surveys and informal interviews with the researcher,
students provided their perceptions of their school environment. The following results
were revealed in each category.

1. Students’ Perceptions on Their Transition to High School
The present study found that nearly all of the students, about 85%, from the rural
school environment had a positive perception of their transition to high school. There
were three main themes that students indicated as reasons that made their transitions to
high school easy.
The first theme was that nearly all of the students agreed that the school staff
helped to make the transition easier for them. They stated that the staff made it easier for
them because they welcomed and encouraged them to do their best and that the staff was
easy to get along with. One student described his experience and said that the staff and
faculty “had everything right, by ensuring that students had the classes that they needed
to pass.” He continued that his schedule was incorrect and the counselor quickly
corrected his schedule. One student said that her transition was easier because each
teacher discussed the materials that they would need and discussed the expected behavior
for his or her classroom.
The second theme that surfaced during the interviews was that most of the
students already knew someone at the school. One student described his experience
including him having older brothers at the school who helped him to get prepared.
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Another student said that his brother answered all of the questions that he had about
coming to the school. Another 11th-grade male went on to say that his transition was easy
because he knew most of the students. During the interviews, it became apparent that
most of the students at the school are related, which made their transition into WKCHS
much easier.
The third theme that evolved was that although most of the students admitted that
their transition to the high school was easy, some of them admitted that they had some
difficulty during their transition. Even though the majority of the students said that their
transition into high school was easy, a small number of them stated it was somewhat
difficult at first but that they adjusted very quickly.

2. Students’ Perceptions on Their Learning Experiences
In this study, a large majority of the students said that they found that working in
small groups with other students helped them to learn best. One student stated that it was
easier when they worked in small groups and that they could help each other. Students
also indicated that working in small groups helped them to understand better because
they could talk and discuss their assignments. They thought it was an effective way to
learn.
Many of the students elaborated on the fact that they liked when teachers
encouraged them to learn. One student said that he liked to be encouraged by his teacher.
He said that when some of his teachers encouraged him they would give him some oneon-one time with his lesson, and that helped him. A small number of students indicated
that they preferred to discuss the lesson with their teacher and with other students because
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they could get a better understanding from the lesson. Other students indicated that they
liked when teachers would re-teach and explain what they did not understand because
they (the teachers) made sure that they understood. Several students shared that they
learned best with teachers who encouraged them to ask questions because sometimes they
“don’t ‘get it’ the first time.”
The majority of the students indicated that they had to do research for most of
their classes or find information on the Internet. One of the major problems that surfaced
during the interviews was that students often had problems in completing those research
assignments, because the computers at school did not work properly and were outdated.
One student said that there were not enough computers for everybody to work on at the
same time when trying to complete class assignments. An overwhelming number of
students also reported that they did not have computers at home to complete assignments.
This area also investigated students’ perceptions of strategies that did not help to
learn in class. Based on the students’ responses, reading and reading comprehension
continued to be a problem for high school students, those in 9th through 12th grades. One
problem for some students also was when they had to do all of the work by themselves.
Another area that posed a problem for students was reading alone or by themselves.
Several students indicated that they did not like when they had to read alone. Most of
them felt better reading with a partner or in a small group.

3. Students’ Perceptions on Being Successful in School
Results showed in both the surveys and the interviews that the students believed
that they were successful in school and prepared for life outside of school. In the first
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area, the overall majority of students gave a positive definition of their perception of
being successful in school. Most of the students admitted that it took a combination of the
definitions given to be successful in school. They claimed that being successful included
getting good grades, acting right in class, getting prepared to go to college, and becoming
prepared to get a job when they get out of high school. They also said that being
successful is when the faculty and staff make sure that they are ready for the real world.
Almost 100% of the students indicated that they were successful in school. Most
students seemed to think that they were successful in school because they got good
grades. Only a few of them admitted that they were unsuccessful in school. The majority
of the students perceived that it was easy to be successful in class. They gave several
reasons to support their feelings. They said that they believed that because they had a
positive outlook and made good grades, it was easy to be successful. They added that
they were successful because they had teachers that helped them and made sure that they
had a good understanding of their work. They also stated that studying is needed to be
successful.
Well over half of the students perceived that their teachers informed them when
they are successful. Several students said, “Yes, my teachers tell me when I am doing
good.” They said that their teachers told them their grades, gave them verbal praise, and
bragged on them when they were being successful. Students described having teachers
who congratulated them.
Almost all of the students who took the survey and those interviewed planned to
graduate from high school, go to college, and/or have satisfying careers. They also
seemed to trust that the school had prepared them well to accomplish those goals.
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Students also wanted teachers who did not accept excuses but pushed students to do well.
Most of the students said that they were successful because they had teachers that helped
them and made sure that they had a good understanding of their work.

4. Students’ Perceptions on School Safety
The majority of the students indicated that they felt safe at school. They gave
different reasons why they felt safe. Students said that they felt safe because they felt that
the teachers and staff protect them. Another student described feeling safe because
nothing really happened, except fights. Students also noted feeling safe because the doors
were locked and the police officer patrols the school. Other students cited that teachers
were proactive and made sure that things did not get out of hand when there were
behavior problems that could have turned violent.
However, in the interviews, a few students claimed that they did not feel safe
because of the age of the school building. For the most part, students cited constant
campus supervision and the fact that there were not any unsafe places on campus as
reasons that they felt safe at school.
Both the surveys and the interviews showed that students acknowledged that
teachers were proactive when there were behavior problems that could have turned
violent. Some students even suggested that positive changes had improved the general
climate of the school. Other students also claimed that the enforcement of the rules by
teachers and administration, along with the increased security of officers walking
throughout the school helped to change the climate of their school. Some students said
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that they felt safe because they felt that the teachers and staff protected them. Students
also noted feeling safe because the classroom doors were locked.

5. Students’ Perceptions on School Culture and/or Environment
The students’ perceptions on their school culture and environment were positive.
Most of them said that they felt good about coming to school each day and that they were
a part of the school. The majority of the students agreed that they liked being at WKCHS.
Students recognized several areas as major influences that promoted the positive
perception. One of the main reasons students gave for liking their school was because of
the school’s small student population. They stated that because of the school’s small
student population, everybody could get along. Sports were a positive influence for the
students. They reported that just about everybody who wants to play has the opportunity
to play any of the sports offered at the school. Students thought that if they were at a
larger school, they would not have as many opportunities to be a part of the athletic
programs as they are at WKCHS.
Another reason that students gave for liking WKCHS was that because of the
small class sizes, they could have more one-on-one interaction with their teachers. Many
of the students said that their teachers took time with them and that they could ask
questions when they did not understand because their teachers would help them.
Although there were a few students who thought that they were treated unfairly, the
majority of the students said that being treated fairly and having the opportunity to have a
voice to explain whatever were two reasons they felt good about their school. Being
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recognized for good behavior and academics was also a reason that students felt good
about being at WKCHS.
It was found that students interacted in a smaller population or group within the
school, and this seemed to have contributed to a more positive school environment.
Students believed that the smaller student population allowed them and their teachers the
opportunity to get to know each other very well, which resulted in less behavior problems
and fights. They also believed that the small class sizes resulted in a more one-on-on
interaction with their teachers. This was one of the most common influences recognized
by the students, which helped to result in a more effective learning environment and an
even more positive overall school environment from the surveys and it was
communicated during the interviews.

6. Students’ Perceptions on Peer Pressure
The students’ overall perception of peer pressure was positive. The majority of
the students said that peer pressure is to be easily influenced or controlled by another.
They felt that their classmates influenced other students. They believed that some areas
were influenced by peer pressure. They felt that many of the fights, excessive
absenteeism, kids skipping classes, students feeling that they do not have the right clothes
to wear, students feeling like they do not fit in with other students, and students having
the desire to impress others were all influenced by peer pressure. Although most students
said that they felt good about coming to school each day, some of them admitted that they
just did not attend school because of peer pressure.
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Students’ perceptions were split almost down the middle about whether students
at WKCHS were treated with respect. About half of them thought students were treated
with respect, while the others perceived that students did not respect each other. One of
the major issues or concerns was being bullied and teased by other students.
This study also revealed that students perceived that they understood peer
pressure and admitted that it existed within their school. Students indicated that for the
most part, school life seemed orderly and peer pressure was mostly positive. At WKCHS,
the ethnic groups were not very diverse and consisted mostly of African-American
students and a small number of Caucasian students. However, it was noted that students
did not report any negative peer pressure noted along racial lines. Most students reported
positive perceptions of peer pressure, and more than half of the students stated that they
felt good about coming to school each day.

7. Students’ Perceptions on Getting Good Grades
The majority of the students agreed that they felt that it was easy to get good
grades and that in order to get good grades one had to study hard. Even though they
admitted that, only a few of them acknowledged that they received all A’s. Although
many of them said that they understood what was necessary to be successful, they
confessed that sometimes they just did not do what it took to be successful academically.
Most students admitted that if they studied and tried they could do better. Others
acknowledged that they felt that if students would study hard, then they would be able to
get good grades. Students perceived that because there are fewer students at WKCHS,
teachers have time to help them one on one. They said they have more time to work with
114

their teachers and to know what their teachers expected from them. The majority of the
students said that they received feedback from their teachers on their assignments and
that teachers gave them an opportunity to redo their assignments if they were not
acceptable.
Students perceived that making good grades was equivalent to being successful in
school. They also seemed to recognize grades as a central ingredient needed if they were
going to further their education and in preparing for a satisfying career. Students agreed
that feedback from their teachers on their class work and assignments aided them in being
successful in school. These were the types of teachers that most students agreed that they
wanted.

8. Students’ Perceptions on Instructional Differences
Students gave their perceptions on instructional differences and communicated
the types of teachers they wanted. They indicated that they wanted teachers who were
willing to help them, teachers who were strict, and those who were able and willing to
explain the lesson clearly. Some students admitted that they behaved differently for
different teachers because of the expectations of the particular teacher.
Most students agreed that they learned more in some teachers’ classes than in
other teachers’ classes, based on the way the teachers taught. They said that they behaved
better for teachers who had positive classroom management than in classes that were not
well structured, stating that they learned more and behaved better in classrooms in which
teachers kept them on task. They also enjoyed learning environments in which they could
interact with each other in small groups, projects, research assignments, and active
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learning. Students also indicated that they could share knowledge with one another and
group members could impact their learning on certain things simply because they could
learn from each other.
Almost all of the students indicated that they had opportunities to be creative in
their classes. Many of them said that they had chances to be actively involved in their
class work. Some of them described class projects, using the science lab with different
experiments, writing assignments, research assignments, making PowerPoint
presentations, working out problems on the board, and classes in which they used active
scenarios in the learning process.
Most of the students indicated that some teachers needed to make learning
experiences more interesting. Many described their learning experiences as boring. One
student said, “Most of my classes are boring, so I would be happy if the teachers will
make some of the lessons more interesting where we can be doing stuff, instead of
listening to them give us notes.” A 9th-grader also said that some of her classes are
boring, and that they learned the stuff the teachers teach, but it would be a whole lot
better if the teachers would make the lessons more interesting.

9. Students’ Perceptions on Challenging Work
Students described their perceptions on challenging work, and the overwhelming
majority agreed that they asked the teacher for help in understanding the material when
their school work was difficult. Only a few students stated that they would get help from
their friend when their school work was difficult. Some students said that they would ask
a friend because the friend might be able to break down the material or lesson better.
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They explained that sometimes their friends know what the teacher is trying to say and
can explain it better.
Although the majority of the students perceived that none of their subjects were
difficult for them, there were some who indicated that some subjects were very difficult.
Geometry, algebra, and science were the subjects that most students indicated that they
had difficulty understanding. History, biology, and mathematics were the next subjects
that most students found difficult. All students agreed that teachers should help them
when their class work is difficult. However, in high school, some students admitted that
reading was a challenge because they did not like to read. During the interviews, one
reason some students gave for preferring to have group assignments was because one of
their group members could read and explain the assignments.

10. Students’ Perceptions on Future Plans
Students gave their perceptions on their future plans. All of them responded
positively. The majority of the students in both the surveys and the interviews perceived
that they would go to college once they have completed high school. Most said that they
thought that college would help them to have better lives. Several students said that they
planned to go to college because they wanted to get a good job. Other students talked
about their future plans, which included attending trade school to learn a trade and/or
joining the military. Some of the students said that they had relatives or friends who had
graduated from college and that those relatives and friends encouraged them to go on to
college.
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It was also found that nearly all of the students reported that their teachers
encouraged them to go to college. Some of the students reported that some of the other
faculty and staff at WKCHS also encouraged them to go to college. There were students
who stated that the counselor, administrators, librarian, In-School Suspension teacher,
and the custodians encouraged them to go to college once they have finished high school.
One student said, “Yes, our teachers always encourage us to go to college. They even
provide us with skills needed for college. They want us to be the best we can be.”
Finally, there were some students who admitted that they did not have family
members or friends who had graduated from college and that most of their family
members and friends started having babies and dropped out of high school. Students’
perceptions were that most of those individuals never made the effort to finish high
school or to seek to further their education; this made them want to finish high school and
go to college.

How the Students Perceived the Urban and Rural School Environments
The results of this study, students’ perceptions from a rural environment, are
compared to those results investigated from students from an urban environment by
Corbett and Wilson (2002). Students’ perceptions are compared in the same 10 categories
and render the following findings.

1. Students’ Perceptions on Their Transition to High School
In their investigation of students’ perceptions, Wilson and Corbett (2002) found
that the students kept positive affirmations about their transition to high school.
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According to Wilson and Corbett, 82% of the students confirmed that they were ready to
do well in high school, while only a few students argued that they were not prepared for
the transition.
The present study found that nearly all of the students, about 85%, from the rural
school environment had a positive perception of their transition to high school. There
were three main themes that students indicated as reasons that made their transitions to
high school easy.
The first theme was that nearly all of the students agreed that the school staff
helped to make the transition easier for them. They stated that the staff made it easier for
them because they welcomed and encouraged them to do their best and that the staff was
easy to get along with. One student described his experience and said that the staff and
faculty “had everything right, by ensuring that students had the classes that they needed
to pass.” He continued that his schedule was incorrect and the counselor quickly
corrected his schedule. One student said that her transition was easier because each
teacher discussed the materials that they would need and discussed the expected behavior
for his or her classroom.
The second theme that surfaced during the interviews was that most of the
students already knew someone at the school. One student described his experience
including him having older brothers at the school who helped him to get prepared.
Another student said that his brother answered all of the questions that he had about
coming to the school. Another 11th-grade male went on to say that his transition was easy
because he knew most of the students. During the interviews, it became apparent that
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most of the students at the school are related, which made their transition into WKCHS
much easier.
The third theme that evolved was that although most of the students stated that
their transition to the high school was easy, some of them admitted that they had some
difficulty during their transition. Even though the majority of the students said that their
transition into high school was easy, a small number of them stated it was somewhat
difficult at first but that they adjusted very quickly.
Overall, the findings of Wilson and Corbett (2002) and those of this study were
similar. Roughly, about 82–85 % of the students in both studies confirmed that they were
ready or prepared to do well in high school and that their transition into high school was
positive. Students noted several factors including the school staff’s welcoming them,
encouraging them, and being easy to get along with as components that made that
transition easy. Knowing someone at the school was also a positive factor that made the
students’ transition into high school easier.

2. Students’ Perceptions on Their Learning Experiences
In the investigation of student perceptions on their learning experiences, Wilson
and Corbett (2002) claimed that students construed a compelling case for being active as
a valuable means for making school-related learning more attractive to them. They stated
that students talked about the kinds of work that helped them learn best and what teachers
could do to make learning more interesting. The consensus of the students remained the
same. Completing projects and conducting experiments were the activities most
frequently mentioned by students in response to questions about what kind of work they
120

liked doing best or that helped them to learn best. The research revealed that students
were enthusiastic about doing work of this type, even claiming that it was fun.
In this study, 59% of the students said that they found that working in small
groups with other students helped them to learn best. One student stated that it was easier
when they worked in small groups and that they could help each other. Students also
indicated that working in small groups helped them to understand better because they
could talk and discuss their assignments. They thought it was an effective way to learn.
During the interviews, many of the students elaborated on the fact that they liked
when teachers encouraged them to learn. One student said that he liked to be encouraged
by his teacher. He said that when some of his teachers encouraged him they gave him
one-on-one time with his lesson, and that helped him to understand it better.
A small number of students indicated that they preferred to discuss the lesson
with their teacher and with other students because they could get a better understanding
from the lesson. Other students indicated that they liked when teachers would re-teach
and explain what they did not understand because they (the teachers) made sure that they
understood. Several students shared that they learned best with teachers who encouraged
them to ask questions because sometimes they “don’t ‘get it’ the first time.”
The majority of the students indicated that they had to do research for most of
their classes or find information on the Internet. One of the major problems that surfaced
during the interviews was that students often had problems in completing those research
assignments, because the computers at school did not work properly and were outdated.
One student said that there were not enough computers for everybody to work on at the
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same time when completing class assignments. An overwhelming number of students
also reported that they did not have computers at home to complete assignments.
This area also investigated students’ perceptions of strategies that did not help to
learn in class. Based on the students’ responses, reading and reading comprehension
continued to be a problem for high school students, those in 9th through 12th grades. One
problem for some students also was when they had to do all of the work by themselves.
Another area that posed a problem for students was reading alone or by themselves.
Several students indicated that they did not like when they had to read alone. Most of
them felt better reading with a partner or in a small group.
Comparatively, both studies indicated that students preferred active learning
rather than lecture-driven instruction. In Wilson and Corbett’s (2002) study, students
described active instruction such as completing projects and experiments as activities that
they enjoyed most. In this study, students favored working in small groups to complete
assignments because they could learn from each other and gain understanding by
discussing their assignments.
In both studies, students wanted teachers who encouraged them to do their work
and had expectations of them. Some students indicated that they wanted teachers who
would take time to explain their lesson to them, even encouraging them to ask questions
when they do not understand the lesson the first time.

3. Students’ Perceptions on Being Successful in School
Wilson and Corbett (2002) noted that all of the students in this study expected to
succeed in school and in life. Most of the students planned to graduate from high school,
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go to college, and have satisfying careers. The authors claimed that the students entirely
trusted that their schools had prepared them to accomplish these goals.
In this study, it was noted also that the students believed that they were successful
in school and prepared for life outside of school. In the first area, the overall majority of
students gave a positive definition of their perception of being successful in school. Most
of the students admitted that it took a combination of the definitions given to be
successful in school. They claimed that being successful included getting good grades,
acting right in class, getting prepared to go to college, and becoming prepared to get a job
when they get out of high school. They also said that being successful is when the faculty
and staff make sure that they are ready for the real world.
Almost 100% of the students perceived that they were successful in school. Most
students seemed to think that they were successful in school because they got good
grades. The majority of the students perceived that it was easy to be successful in class.
They gave several reasons to support their feelings. They said that they believed that
because they had a positive outlook and made good grades, it was easy to be successful.
They added that they were successful because they had teachers that helped them and
made sure that they had a good understanding of their work. They also stated that
studying is needed to be successful.
Well over half of the students perceived that their teachers informed them when
they are successful. Several students said, “Yes, my teachers tell me when I am doing
good.” They said that their teachers told them their grades, gave them verbal praise, and
bragged on them when they were being successful. Students described having teachers
who congratulated them.
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In both studies, most of the students planned to graduate from high school, go to
college, and/or have satisfying careers. Wilson and Corbett (2002) found that their
students trusted that their schools had prepared them well to accomplish these goals.
Wilson and Corbett said that students wanted teachers who did not accept excuses but
pushed students to do well.
This study also found that the majority of the students perceived that they were
successful and that their school was preparing them to meet those goals. Most of the
students said that they were successful because they had teachers that helped them and
made sure that they had a good understanding of their work.

4. Students’ Perceptions on School Safety
Wilson and Corbett (2002) noted that during the interviewing process, students
frequently mentioned the changes in student behavior. Although students stated that they
perceived that the adults had tightened the enforcement of the school and classroom rules.
Students felt that they had taken the appropriate measures to increase security in the
buildings. According to the authors, some students differed on their answers about the
effectiveness of those changes. Students’ responses to safety seemed divided as some
claimed that the implementation of the new measures were spotty, thereby weakening the
impact of safety, while some students suggested that these changes improved the general
climate of the school. Some of the students also claimed that the enforcement of the rules
and the increased security changed the climate of their school.
However, in this study, the majority of the students said that they felt safe at
school. They gave different reasons why they felt safe. Students said that they felt safe
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because they felt that the teachers and staff protect them. Another described his reason
for feeling safe as nothing really happening except fights. Students also noted feeling safe
because the doors are locked and a police officer patrols the school. Other students cited
that when there are behavior problems that could turn violent, the teachers are proactive
and make sure that things do not get out of hand. Only a few students claimed that they
did not feel safe because of the age of the school building. For the most part, students
cited constant campus supervision and the fact that there were not any unsafe places on
campus as reasons that they feel safe at school.
Both studies noted that students cited that when there are behavior problems that
could turn violent, the teachers are proactive. Some students suggested that positive
changes improved the general climate of their school. Some also claimed that the
enforcement of the rules and the increased security were tools that aided in changing the
climate of their school. In both studies, the authors noted that the majority of the students
said that they felt safe at school. Some students said that they felt safe because they felt
that the teachers and staff protected them. Students also noted feeling safe because the
doors are locked and a police officer patrols the school.

5. Students’ Perceptions on School Culture and/or Environment
Wilson and Corbett (2002) found that the students’ perception on school culture
and environment could be determined in the following areas: the organization of all
schools’ classes into small learning centers, the students’ classroom experiences, and
student behavior. The investigation revealed that the organization of the small learning
centers was where students rotated among a team of teachers. This concept allowed both
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teachers and students the opportunity to get to know a segment of the population very
well.
The students’ perceptions of their experiences in the small learning centers varied
from school to school. According to the authors, Wilson and Corbett (2002), students
reported mixed perceptions about the effectiveness of the small learning centers. In two
of the schools, students talked about their small learning centers in the context of the field
trips taken. Some students stated that they took more trips than students from other small
learning centers, who only described being outside the building once or twice during the
school year.
According to Wilson and Corbett (2002), one of the schools took the concept of a
small learning center a step further in the reorganization process by combining students
from different grade levels for their small learning centers activities. Half of the students
thought that this organization plan resulted in fewer fights and brought about more order
to the school. The other half of the students found the younger students were immature
and unwilling to interact constructively. The smaller learning center resulted in more
order within the school, thus allowing the students to feel safer.
Nonetheless, in this study, the students’ perceptions on their school culture and
environment were positive. Most of them said that they felt good about coming to school
each day and that they were a part of the school. The majority of the students agreed that
they liked being at WKCHS. There were several areas that students recognized as major
influences of the students’ positive perceptions. One of the main reasons students gave
for liking their school was because of the school’s small student population. They stated
that because of the school’s small student population, everybody could get along. Sports
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were a positive influence for the students as well. They reported that just about
everybody who wants to play has the opportunity to play any of the sports offered at the
school. Students thought that if they were at a larger school, they would not have as many
opportunities to be a part of the athletic programs as they have at WKCHS.
Another reason that students gave for liking WKCHS was that because of the
small class sizes, they could have more one-on-one interaction with their teachers. Many
of the students said that their teachers took time with them and that they could ask
questions when they did not understand because their teachers would help them.
Although there were a few students who thought that they were treated unfairly, the
majority of the students said that being treated fairly and having the opportunity to have a
voice to explain whatever were two reasons they felt good about their school. Being
recognized for good behavior and academics was also a reason that students felt good
about being at WKCHS.
In the investigation in both studies, researchers found that when students
interacted in a smaller population or group within their school, it attributed to more of a
positive school environment. Students believed that this concept allowed them and their
teachers the opportunity to get to know each other very well, which resulted in less
behavior problems and fights. Small class size resulting in more one-on-on interaction
with their teachers was one of the most common influences recognized by the students of
both studies, which helped to result in a more effective learning environment and even a
more positive overall school environment.
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6. Students’ Perceptions on Peer Pressure
Wilson and Corbett (2002) found that students for the most part described a
school in which life seemed orderly and peer pressure was positive. In one school in
particular, students explained that classroom disruptions were limited to the exploratory
classes and the overall tone of the hallways seemed less contentious. Students also hinted
in their interviews that misbehavior was sometimes the product of frustration in class and
that good teachers taught in a way that encouraged students to pay attention.
In that same school, Wilson and Corbett (2002) also found a more diverse student
population. The authors established that in this particular school, the subject of ethnic
tolerance came up in the interviewing process. There was evidence of the greater
diversity in the student body. The authors noted that it was evident that the greater
diversity in the student body had become the basis for the students learning tolerance
rather than inciting conflict. Wilson and Corbett stated that tolerance of others seemed to
carry over into the school settings, where in other schools control was fragile. The
authors noted several students’ responses that gave a clear indication of a positive peer
environment. One response that authors believed impacted peer pressure positively was
given by an Arabic female student, who conferred, “The students are all like best friends
here; we all get along.” She stated that the students just liked each other, that they liked to
hang out during lunch and gym, and even though she did not pressure any of them, they
liked to be near her.
In the current study, the students’ overall perception of peer pressure was positive.
The majority of the students said that peer pressure is to be easily influenced or
controlled by another. The students said that their classmates influenced many students.
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They believed that some areas were influenced by peer pressure. Areas such as fights,
students having excessive absenteeism, students skipping classes, students feeling that
they do not have the right clothes to wear, students feeling like they do not fit in with the
rest of the students, and students having the desire to impress others are all affected by
peer pressure. Although most students said that they felt good about coming to school
each day, some of them admitted that they were affected by peer pressure.
Next, students’ perceptions were split almost down the middle about whether
students at WKCHS were treated with respect. About half of them thought students were
treated with respect, while the others perceived that students did not respect each other.
One of the major issues or concerns was being bullied and teased by other students.
Both studies also revealed that students perceived that they understood peer
pressure and admitted that it existed within their schools. Both groups also stated that for
the most part, school life seemed orderly and that peer pressure was positive. In Wilson
and Corbett’s study, the ethnic groups were more diverse than in the present one, but
students described positive interactions between the groups. At WKCHS, the ethnic
group was not as diverse and consisted mostly of African-American students, and there
was not any negative peer pressure noted along racial lines. Students reported positive
perceptions of peer pressure, and over half of the students stated that they felt good about
coming to school each day. However, a difference at WKCHS was that students were
split down the middle about whether or not students treated each other with respect.
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7. Students’ Perceptions on Getting Good Grades
In their research, Wilson and Corbett (2002) found that adults relied on standards
to gauge progress, whereas students used grades, not district-devised performance indices
that show their success. In their discussion of future success, students recognized grades
as a central ingredient needed if they were to get to college and secure a satisfying career.
Wilson and Corbett also reported that grades were a major reference point for how
students defined the extent of their success in school. The authors found that grades were
endemic to students’ notions about how they were doing in school. The authors also
found that students talked about doing their class work as a key to their success. Wilson
and Corbett established that an overall discussion of the connection between course
grades and performance standards would also serve another important purpose. They felt
that students would have benefited greatly from clearer ideas about what quality meant.
Having well-defined standards that were clearly reflected in grading practices would have
enhanced the attempts to emphasize excellence.
On the other hand, in this study, the author showed that although all of the
students had agreed that they felt that it was easy to get good grades and that in order to
get good grades one had to study hard, very few of them admitted that they received all
A’s. Many of them voiced that they knew what it took to be successful even though they
admitted that they did not do what it took to be successful.
The majority of the students admitted that it was easy to get good grades. Most
students admitted that they studied and tried to do their best. Others acknowledged that
they felt that if students studied hard they would be able to get good grades. Students
perceived that because there are fewer students at WKCHS, teachers have time to help
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them one-on-one. They said they have more time to work with their teachers and to know
what the teachers expect from them. The majority of the students said that they received
feedback from their teachers on their assignments and that teachers gave them an
opportunity to redo their assignments if they were not acceptable.
Researchers in both studies found similar findings. Students were conscious of the
fact that making good grades was equivalent to being successful in school. They
recognized grades as a central ingredient needed if they were going to further their
education and in preparing for a satisfying career. Students communicated their
agreement that getting good grades was easy and that they only had to study hard. Both
groups agreed that feedback from their teachers on their class work and assignments
aided them in being successful in school.

8. Students’ Perceptions on Instructional Differences
Wilson and Corbett (2002) found in their study on students’ perceptions on
instructional differences that one theme remained constant over the 3-year period:
students identified good teachers in the same way and identified dramatic variations in
the types and quality of their experiences from classroom to classroom. Students wanted
teachers who were willing to help, who were strict but nice, and who were able to explain
tasks and content clearly. The authors observed three types of classroom differences in
the interviews that influenced what and how much students learned. These three types
were pedagogical, content, and classroom environment.
Wilson and Corbett (2002) examined the first type of instructional difference,
pedagogical. Even though students were unable to refer to research pertinent to learning
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with which to compare their teachers, they stated that some of their classes frustrated
them and that others did not. The authors noted that despite the information related to
learning styles and multiple intelligences, many teachers relied on instructional strategies
that were primarily suited to one learning style or intelligence rather than teaching to
several.
The second type of instructional difference found by Wilson and Corbett (2002)
was related to the content of the class. They noted that even though teachers were given
or had access to the content frameworks, which contained the topics to be covered in each
subject and grade level, still teachers found it difficult to cover the material designated.
Therefore, teachers had to select what material or topics to cover in the day-to-day
instruction. This led to some students gaining a good understanding in some topics and
areas of the frameworks, while other students taught by other teachers covered
completely different topics and areas from the content frameworks.
The third type of instructional difference examined by Wilson and Corbett (2002)
the authors was the classroom environment. Claiming that this type was less subtle, they
stated that these differences had little to do with gradations of individuals’ acquisition of
knowledge or with nuances in the content area covered. Rather, they agreed that the
environmental characteristics determined whether the majority of students learned
anything at all. This, they conferred, was either because a teacher was reluctant to go
back over previously introduced material or did not appear to be willing to offer extra
help or did little to engage the students in learning. Students in each school described
situations in which little learning took place at any point in the year.
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In the present study, over 80% of the students said they behaved differently for
certain teachers. A 12th-grader stated, “In some of some of my classes, I act different
because some teachers are cool to talk to.” An 11th-grade student said, “I act differently
because I don’t think that some teachers show respect to the students, but they want
respect from the students.” A 10th-grader said, “I behave a little different for some
teachers than I do for others because some teachers, you just have to front in front of
them. I mean you have to act a certain way in front of them because they expect you to.”
The majority of the students agreed that they learned more in some classes than
they did in other classes. Many said that they thought that this was a result of how
teachers taught. The study showed that students liked working in groups and they learned
more when there was good classroom management and when teachers gave work that
was interesting and challenged them. An 8th-grader said, “Yes, I learn more in some
classes than in others because some teachers just teach in different ways. See, I like when
teachers let us work in groups, and I learn more that way than just letting the teacher give
us notes and talk to us.” A 9th-grade student said, “I know that most all of my teachers
teach me well, but there are ‘some’ that when the kids act up in class, we don’t learn what
we supposed to.” A 10th-grade student said, “It’s just that some teachers don’t teach on a
high level. They [teachers] all teach, but some just take it to another level and challenge
us more.” A 7th-grader said that he thought that some of his classes were just more
interesting than others and held his attention more.
Almost all of the students indicated that they had opportunities to be creative.
Many of them said that they had chances to be actively involved in their class work.
Some of them described class projects, using the science lab with different experiments,
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writing assignments, research assignments, making PowerPoint presentations, working
out problems on the board, and classes in which they used active scenarios in the learning
process.
Most of the students said that teachers needed to make learning experiences more
interesting. Many described their learning experiences as boring. One student said, “Most
of my classes are boring, so I would be happy if the teachers will make some of the
lessons more interesting where we can be ‘doing stuff’ instead of listening to them give
us notes.” A 9th-grader said, “Some of my classes are boring. We learn the stuff the
teachers teach us, but it would be a whole lot better if they would make it more
interesting.”
Most of the students agreed that they enjoyed learning when they could work in a
group with others. Students found that they can share knowledge with one another, group
members can impact their vision on certain things, and they can learn from each other.
Several students agreed that they learned best when they had to read for
themselves. One student explained that he learned more when he had to read by himself
because he understood what he was reading better. Then a few students said that they
learned best when they do lessons and activities that are related to real-life situations.
One student said that when her teachers used real-life situations, she could understand the
meaning better and make connections to what she was learning.
In both studies, students communicated the types of teachers they want. They
wanted teachers who were willing to help, strict, and able and willing to explain the
content clearly. Students admitted that they behaved differently for different teachers.
Most students agreed that they learned more in some teachers’ classes than others.
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Students discussed positive classroom management and classes that were not well
structured, stating that they learned more and behaved better in classrooms in which
teachers kept them on task. They enjoyed learning environments in which they could
interact with each other in small groups, projects, research assignments, and active
learning. Students found that they could share knowledge with one another and group
members could impact their vision on certain things simply because they could learn
from each other.

9. Students’ Perceptions on Challenging Work
In their study, Wilson and Corbett (2002) interviewed students from several
different schools, and they found that the students’ perceptions of the teachers that they
wanted remained constant. The authors also found that the students of the different
schools were not educationally better off than their peers in the other schools. However,
they did find that one school in particular had greater consistency in pedagogy, content,
and environment and there seemed to be more emphasis on mastering challenging
content, to the extent that the curriculum offerings were developed from the current
national standards of what students should know and be able to do. In this particular
school, teachers possessed the qualities that most of the students had identified as the
teachers that they wanted. In essence, these were the “no excuses” teachers who enabled
the students to learn best.
In this study, as students described their perceptions on challenging work, the
overwhelming majority agreed that they asked the teacher for help in understanding the
material when their school work was difficult. Only a few students stated that they would
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get help from their friend when their school work was difficult. One student said that he
asked a friend because the friend might be able to break it down to him better. He went
on to say that sometimes his friends know what the teacher is trying to say and can
explain it better.
Although several students said that none of their subjects were difficult for them,
there were some who indicated that some subjects were very difficult for them. Geometry
was the subject that most students said that they had difficulty understanding. The next
subjects that most students found difficult were algebra and then history. All students
agreed that teachers should help them when the class work is difficult.
Equally, students from Wilson and Corbett (2002) and the present study identified
teachers who enabled them to learn best when they had challenging work. They described
teachers who did not accept failure as an option. These were teachers who helped them to
understand difficult material by taking the time to explain the difficult subjects to them.
These teachers also allowed them opportunities to work with other students who could
help them to understand their school work better. Students also agreed that teachers
should help them when they did not understand.

10. Students’ Perceptions on Future Plans
Wilson and Corbett’s (2002) findings reflected the students’ value of education as
they talked confidentially of their future plans. Students maintained that an education is
important in helping them to realize their dream, which showed that they valued
education. Over 80% of the students interviewed felt that their school had effectively
prepared them for success in high school. The remaining 18% indicated that some of their
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teachers had done a good job of preparing them for success while other teachers had not.
Some 90% of the students perceived a need for going on to college, and this remained
constant over the 3-year period. Wilson and Corbett found that throughout the study
students talked confidently of their future plans and education’s integral role in helping
them to realize their dreams.
Wilson and Corbett (2002) found that the overall perceptions of students in the
study indicated six significant findings. These findings were as follows: (a) students
expected to succeed in life; (b) they planned to graduate from high school and to go to
college; (c) they expected to have satisfying careers; (d) most students believed that their
schools had prepared them to accomplish these goals; (e) some students described gaps in
their education that they believed were setting them up for failure; and (f) they identified
teachers’ actions that promised to provide them the necessary encouragement that would
help them to succeed.
Wilson and Corbett (2002) also established that the inner-city middle school
students dreamed big and that their dreams fell into three main categories related to their
future plans. All students planned to go to high school and to graduate; most of them
expected to go to college; and nearly all of them anticipated finding employment in their
preferred occupational fields or areas. Wilson and Corbett established that these beliefs
remained constant from and even strengthened throughout middle school. Ninety percent
of the students acknowledged a need for postsecondary education or training.
In this study, the researcher found that the perceptions that students had on their
future plans from a rural school environment were no different from those students in the
study that Wilson and Corbett (2002) conducted. The majority of the students indicated
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that they would go on to college once they have completed high school. All of them
responded positively. They said that they thought that college would help them to have
better lives. Several students said that they plan to go to college because they wanted to
get a good job. Some of the students talked about their future plans, which included
attending trade school to learn a trade and/or joining the military. Many of the students
said that they had relatives or friends who had graduated from college and that those
relatives and friends encouraged them to go on to college.
In this study, it was also found that nearly all of the students reported that their
teachers encouraged them to go to college. Some of the students reported that some of the
other faculty and staff also encouraged them to go to college. There were students who
stated that the counselor, administrators, librarian, In-School Suspension teacher, and
custodians encouraged them to go to college once they have finished high school. One
student said, “Yes, our teachers always encourage us to go to college. They even provide
us with skills needed for college. They want us to be the best we can be.”
Finally, there were students who admitted that they did not have family members
or friends who had graduated from college and that most of their family members and
friends “started having babies and dropped out of high school.” The researcher found that
although students said that most of those individuals never made the effort to finish high
school or to seek to further their education, this made them want to finish high school and
go to college. In the comparison to Wilson and Corbett (2002), students from their
research had positive plans about their futures, citing careers that they wanted to pursue,
whether they were achieving at a successful academic level or not. As the principal, it
was very important to understand the concept that the students at WKCHS had about
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their future plans. I had to have a view of how they perceived their future in order to
work with the counselor to provide the needed information on the careers that would
interest them and to encourage them to plan for their future.
Students from Wilson and Corbett (2002) and the present study maintained that an
education is important in aiding them in obtaining their goals and their dreams. Students’
perceptions from the rural environment were no different from those from an urban
setting. The majority of the students in both studies indicated that their school had
effectively prepared them to be successful or was preparing them for the next stage of
their educational phase. The majority of the students reported that their teachers
encouraged them to go to college. It was clear that students understood the value of an
education and that most of them had plans to pursue a college degree, to join the
workforce, to learn a trade, or to join the armed forces.

Summary
This chapter provided the results from this study. This study utilized qualitative
research that was comprised of a survey and informal interviews that investigated the
perceptions of students from a rural school environment in 10 categories. Then the
investigator compared the results of students from a rural environment in this study to the
findings of students from an urban setting in a study conducted by Corbett and Wilson
(2002). The following categories reflect the results found.
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Survey Results

1. Students’ Perceptions on Their Transition to High School
Nearly all of the WKCHS students surveyed had a positive perception of their
transition to high school. Some 90% of the students agreed that the school faculty and
staff made the transition easier for them. The results also showed that well over 60% of
the students indicated that the change from elementary to high school was easy. In the
interviews, students supported the responses given in the surveys. Almost all of the
students interviewed said that they felt that their transition into high school was
successful. They readily admitted that the school staff and faculty made the transition
smooth. Students added that they felt good about the transition because they felt prepared
for high school and they had siblings or relatives and/or knew someone at the high
school.

2. Students’ Perceptions on Their Learning Experiences
The general consensus of the students about their learning experiences was
positive. In the survey the majority of the students indicated that they learned best when
involved in learning experiences in which they were actively involved. Well over half of
the students also revealed that the majority of the students enjoyed activities such as
completing assignments on the computer as the way that they learned best. Also, the
survey showed that students were in agreement that they did not learn best when the
teacher would lecture and give notes.
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3. Students’ Perceptions on Being Successful in School
Survey results illustrated that nearly all of the participants in the study felt that
they were successful in school, with a 95% affirmative. Only a small percentage of the
students thought that they were unsuccessful in school. Over half of the students
indicated that it was easy to be successful in school, and the majority of them showed that
their teachers let them know that they are successful in their classes.

4. Students’ Perceptions on School Safety
The results showed that overall most of the students felt safe at school, with a
small number of students being afraid or intimidated by other students at their school.
None of the students indicated that they were afraid or intimidated by any of the school
personnel. In addition, all of the students indicated that they felt safe when the principal
and/or a police officer monitored the school buildings and the campus during the day,
which is positive.

5. Students’ Perceptions on School Culture and/or Environment
The overall perception of the school culture was positive, as the majority of the
students indicated from the surveys that they liked being at the high school. A large
percentage of them also indicated that they felt a part of the school. Over 80% of students
in the present study indicated that they thought students were treated fairly. The majority
of the students admitted that they were recognized for positive behavior and academics.
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6. Students’ Perceptions on Peer Pressure
Results indicated that the majority of the students had some knowledge of peer
pressure. Most students indicated that their definition of peer pressure was being
pressured to do something just to fit in with their friends. A small percentage indicated
that the meaning of peer pressure was to be easily influenced by another. Then, over half
of them said that they felt that students treated each other with respect.
A high number of students in the present study indicated that students did not
attend school because of peer pressure. Citing issues and problems that they faced each
day at school, about one third of students agreed that not having the appropriate
technology to complete research was number one, with being bullied or teased the second
highest. Next, they stated that problems at home that kept them from coming to school.
Others indicated that they did not enjoy coming to school, while a small number of them
showed that they did not feel safe in school. Eight percent of them had a problem when
teachers did not provide the adequate help to them.

7. Students’ Perceptions on Getting Good Grades
The overall students’ perception was positive on getting good grades. Seventyfive percent of the students who took the survey indicated that they felt that it was easy to
get good grades. In the interviews, some students also indicated that they did receive
feedback from their teachers, but all of them overwhelmingly agreed that teachers gave
them work that challenged them.
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8. Students’ Perceptions on Instructional Differences
Over half of the students agreed that they did not act any differently for any of
their teachers. Then they were split almost down the middle on whether they learned
more in some classes than in others. There was a similar divide as students indicated that
they had opportunities to be creative in classes. Next, nearly all students agreed that
teachers needed to make learning experiences more interesting.

9. Students’ Perceptions on Challenging Work
Results also revealed that reading was a challenging subject for students. Students
unanimously agreed that they felt that teachers should help when the work is difficult.
After that, over half of the students noted that they preferred difficult work. The results
also showed that well over the majority of the students thought that the school library was
a challenging and fun place to learn. The results showed that nearly half of the students
did not ask the teachers for assistance when they did not understand their work. They also
indicated that almost 10% of students made the decision not to complete their
assignments at all.

10. Students’ Perceptions on Future Plans
Results indicated that the majority of the students, 82%, agreed that the school
was preparing them to accomplish their goals. An overwhelming 94% of the students said
that their teachers encouraged them to go to college, and 100% of the students believed
that college would help them to have better lives.
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Interview Results

1. Students’ Perceptions on Their Transition to High School
The present study confirmed that students felt that they were ready or prepared to
do well in high school and that their transition into high school was positive. Students
noted several factors that included the school staff’s welcoming them and encouraging
them as components that made that transition easy. Knowing someone at the school and
having relatives or siblings who were presently attending the high school were also
positive factors that made the students’ transition into high school easier.

2. Students’ Perceptions on Their Learning Experiences
During the interview process, students preferred active learning rather than
lecture-driven instruction, which supported the data they had given in the surveys.
Students preferred discussions with their teachers and their peers as the type of learning
experiences from which they benefited. They claimed that small groups helped each other
because even when they did not know an answer, their friend might. They also supported
the results given in the survey by adding that while discussing their work, they could
compare and contrast their answers with their classmates.

3. Students’ Perceptions on Being Successful in School
Overall the majority of the students interviewed described their experiences in
school as successful. Students gave descriptions such as getting good grades, acting right
in school, getting prepared for college, and getting prepared to get a job as being
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successful in school. There were only a small number of students who admitted that they
were not successful in school. Over half of them admitted that their teachers let them
know when they were successful.

4. Students’ Perceptions on School Safety
The majority of the students interviewed said that they felt safe at school. Their
responses supported the information given in the surveys. Students gave several reasons
why they felt safe at school, citing the teachers and school staff protecting them and
feeling safe when the police officer and/or the principal monitors the building and
campus. Students said that they believed that this helped them to do right because they
did not know when the monitoring would take place. Students also claimed that teachers
were always watching them and that most places were supervised.
Only a few students said that they did not feel safe. Some students indicated that
they did not feel safe because of the condition of the building but not because of the
threat of eminent danger from any individual. Many students cited feeling unsafe because
of the leaks in the roof. They also said that sometimes fights occur in the bathrooms.

5. Students’ Perceptions on School Culture and/or Environment
Students agreed that they liked being at the school. They agreed that the smaller
student population and small class sizes were two of the main reasons that they liked
being at WKCHS. They contended that everyone knew everybody and that because of the
small number of students they had opportunities to play sports that they might not have
had at a larger school. Students also agreed that teachers were able to add more one-on145

one time with them because of the small class size. Most students said that they felt good
about coming to school each day and felt that they were a part of the school. Only a very
few students who did not participate in sports or any clubs said that they did not feel like
they were a part of the school.

6. Students’ Perceptions on Peer Pressure
In the survey and the informal interviews, the results showed that students
learned best when teachers encouraged them and when teachers would re-teach and
explain the material to them. In the interviews, students described how teachers
encouraged them. Several students described experiences when teachers provided oneon-one time when they did not understand the lesson or material given the first time.
Students shared that they liked when teachers encouraged them to complete their
assignments. Nearly 100% of the students interviewed agreed that their teachers made
them redo any unacceptable work.

7. Students’ Perceptions on Getting Good Grades
The interviews revealed that students perceived that it was easy to get good
grades. The majority of the students admitted that if they studied they could receive good
grades. They also cited that the smaller school size gave them more opportunities to have
one-on-one academic assistance. There were some students who noted that it was not
easy to get good grades. One student said that it was not easy to get good grades because
the work gets harder as you move up to the next grade level.
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8. Students’ Perceptions on Instructional Differences
During the interviews students said that they wanted teachers who encouraged
them to do their work and had high expectations of them. Some students indicated that
they wanted teachers who would take time to explain their lesson to them, even
encouraging them to ask questions when they do not understand the lesson the first time.
The perceptions of the students who were interviewed reflected what the surveys
indicated, that they wanted teachers who expected them to do well and had expectations
of them as well as teachers who made them redo work and who informed them about
their academic success. In other words, students in the Wilson and Corbett (2002) study
and the present study revealed that they wanted teachers who would not accept excuses
but would challenge them in their class work.

9. Students’ Perceptions on Challenging Work
The large majority of the students admitted that they asked their teachers for
assistance and help when the work was challenging or difficult for them. Several of them
said that they had no problem asking the teacher because they wanted to make good
grades. Some students said that they usually asked a friend for help when they did not ask
their teacher. Some of them admitted that they preferred to ask a friend because their
peers could break the material down in a way that they could understand sometimes
better than the teacher. Students indicated that geometry was the most difficult subject for
them, with algebra coming in second, and then history. They suggested that working in
small groups might aid them in understanding the material better.
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10. Students’ Perceptions on Future Plans
This study also found that the majority of the students perceived that they were
successful and that their school was preparing them to meet those goals. Most of the
students said that they were successful because they had teachers that helped them and
made sure that they had a good understanding of their work. They admitted that they had
relatives who had graduated from college and that those individuals encouraged them to
go to college. Students who did not have family members or friends who had graduated
from college admitted that most of the females started having babies and finally dropped
out of school.

How Students Perceived the Urban and Rural School Environments
There were noticeable comparisons in the results of Corbett and Wilson’s (2002)
study and the present study.

1. Students’ Perceptions on Their Transition to High School
Interviews confirmed that roughly 82–85 % of the students in Wilson and
Corbett’s and the present study confirmed that they were ready or prepared to do well in
high school and that their transition into high school was positive. Knowing others at
school was a positive factor that caused students to have a positive transition into high
school.
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2. Students’ Perceptions on Their Learning Experiences
Researchers from both studies also found that when students interacted in a
smaller population or group within their school, it attributed to a more positive school
culture or environment. Students stated that they believed that this concept allowed them
and their teachers the opportunity to get to know each other very well, which resulted in
less behavior problems and fights. Small class sizes, which resulted in more one-on-one
interaction with teachers, was one of the most common influences recognized by the
students of both studies. They pointed out that they believed that it helped to provide a
more effective learning environment and even a more positive overall school
environment.

3. Students’ Perceptions on Being Successful in School
Both studies noted that nearly all of the students expected to succeed in life and in
school. Most of the students believed that they were well prepared and ready for life
outside of school. Students cited several factors such as getting good grades, acting right
in class, getting prepared for college, and becoming prepared to get a job as being
successful. They also said that being successful was adequate preparation for the real
world.

4. Students’ Perceptions on School Safety
In both studies, during the interviews, students suggested that the teachers were
proactive when there were behavior problems that could turn violent. Some students
suggested that positive changes improved the general climate of their school. While
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others also claimed that the enforcement of the rules and the increased security were tools
that aided in changing the climate of their school. Students of WKCHS said that they felt
safer when the police officer or the principal monitored the school building and the
campus. In both studies, the authors noted that the majority of the students said that they
felt safe at school. Some students said that they felt safe because they felt that the
teachers and staff protected them because the doors were locked.

5. Students’ Perceptions on School Culture and/or Environment
In the investigation in both studies, researchers found that when students
interacted in a smaller population or group within their school, it attributed to a more
positive school environment. Students believed that this concept allowed them and their
teachers the opportunity to get to know each other very well, which resulted in less
behavior problems and fights. Small class size, which resulted in a more one-on-one
interaction with their teachers, was one of the most positive influences recognized by the
students of both studies. They believed that this helped to provide a more effective
learning environment and an even more positive overall school environment.

6. Students’ Perceptions on Peer Pressure
Another similarity that surfaced in both studies showed that students perceived
that they understood peer pressure and admitted that it existed within their schools. Both
groups also stated that, for the most part, school life seemed orderly and peer pressure
was positive. However, in Wilson and Corbett’s (2002) study, the ethnic groups were
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more diverse than at WKCHS, but students described positive interactions between the
groups.
At WKCHS, the ethnic group consisted mostly of African-American students
with a small percentage of Caucasian students, and there was not any negative peer
pressure noted along racial lines. Students reported positive perceptions of peer pressure,
and over half of the students stated that they felt good about coming to school each day.
However, at WKCHS students were split down the middle on whether students treated
each other with respect.

7. Students’ Perceptions on Getting Good Grades
Wilson and Corbett (2002) and the present study found similar findings. Students
were aware of the fact that making good grades was equivalent to being successful in
school. They recognized grades as a central ingredient needed if they were going to
further their education and prepare for a satisfying career. Students communicated their
agreement that getting good grades was easy and that one only had to study hard. Both
groups agreed that feedback from their teachers on their class work and assignments
aided them in being successful in school.

8. Students’ Perceptions on Instructional Differences
In both studies, students communicated the types of teachers they wanted.
Students from both groups implied that they wanted teachers who were willing to help,
who were strict, and who were able and willing to explain the content clearly. Students
admitted that they behaved differently for different teachers. Most students agreed that
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they learned more in some teachers’ classes than others. Students discussed positive
classroom management and classes that were not well structured, stating that they learned
more and behaved better in classrooms in which teachers kept them on task. They
enjoyed learning environments in which they could interact with each other in small
groups, projects, research assignments, and active learning. Students found that they
could share knowledge with one another and group members could impact their vision on
certain things simply because they could learn from each other.

9. Students’ Perceptions on Challenging Work
Equally, students from both studies identified the teachers who enabled them to
learn best were those who were the most challenging. They described teachers who did
not accept failure as an option. They described the teachers as those who helped them to
understand difficult material by taking the time to explain the difficult subjects to them.
These teachers also allowed them opportunities to work with other students who could
help them to understand their school work better. Students also agreed that teachers
should help them when they did not understand.

10. Students’ Perceptions on Future Plans
Students from both studies maintained that an education is important in aiding
them in obtaining their goals and their dreams. Students’ perceptions from the rural
environment were no different from those from an urban setting. The majority of the
students in both studies indicated that their school had effectively prepared them to be
successful or was preparing them for the next stage of their educational phase. The
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majority of the students reported that their teachers encouraged them to go to college. It is
clear from both studies that students understand the value of an education and most of
them have plans to pursue a college degree, learn a trade, or join the armed forces.
In Wilson and Corbett’s (2002) study and the present investigation, the majority
of the students planned to graduate from high school, go to college, and/or have
satisfying careers. Wilson and Corbett found that their students trusted that their schools
had prepared them well to accomplish these goals. Wilson and Corbett also said that
students wanted teachers who did not accept excuses but pushed students to do well. The
present study revealed that those students also wanted teachers who encouraged them to
do well. They, too, felt that they were well prepared for life after school.
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CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The final chapter of this study consists of the following four sections: Summary,
Conclusions, Recommendations, and Chapter Summary.
Chapter I begins with the introduction and literature review, which lay the
groundwork for this research study. According to Fletcher (2003), student voice is
defined as the unique perspective of young people in schools. He stated that student voice
is formed in the same way that adult voice is; that is, experience and education help
students create opinions, ideas, and beliefs to which they give voice. Fletcher contended
that it is not enough to only recognize student voice, but in order to truly empower
students, educators must acknowledge, employ, accentuate, and enforce student voice
throughout schools. Research on students’ perceptions about school from a rural school is
essential because it is important to allow students to have a voice in which they can share
their perspectives about the different aspects of school.

Summary
The purpose of this study was to investigate the perceptions of school of students
in a rural school environment. The results from this study were used to compare the
perceptions of students attending rural schools to those of students in an urban
154

environment. These results can be used to aid administrators and policy makers in better
understanding the perceptions of rural students about school, thereby helping them to
make better decisions in areas that directly impact those students.
The following question was examined in this research: What are the perceptions
of school from 7th- to 12th-grade students who are in a rural school environment?
Wilson and Corbett (2002) suggested that if substantial reforms to improve what
and how much students learn actually occur in schools, then students’ descriptions of
their classroom experiences should reflect those changes. The authors argued that reform
should be noticeable in what students say about school. Wilson and Corbett (2002) stated
that they were fully convinced of the value of listening to students as an important part of
planning, implementing, and adjusting reform.
Using interview protocols, Wilson and Corbett (2002) investigated the
perceptions of urban students. These perceptions formed the basic tenets of the research
involving the perceptions of the rural students in this study. Wilson and Corbett were able
to interview the same students during the 3-year period of their study. The authors found
that students discussed what they wanted their teachers to be like and that these findings
remained constant over the 3 years during the study.
Truscott and Truscott (2005) cited three possible reasons why the problems and
the ongoing debate about education policy are more evident in urban schools than in rural
schools. The authors defined urban areas as those having 1,000 people or more per square
mile, while rural communities have fewer than 150 people per square mile. The authors
also stated that perhaps more is known about urban schools because (a) most major media
outlets are located in cities or (b) because high population densities in cities make the
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challenges more visible or (c) because voters are concentrated in cities. They contended
that focusing primarily on urban schools establishes a needless rural–urban antagonism
and ignores that urban and rural communities face similar struggles even though their
circumstances may be different.
According to Robinson (2004), the National Education Association (NEA)
estimated that 40% of American school children can be classified as rural and that nearly
half of American schools are located in rural areas and small towns. As with urban
schools, rural schools are held accountable for reaching national standards found in such
legislation as No Child Left Behind. Often, however, rural schools are not considered
when decisions are made concerning school policy and legislative demands. Legislators
and policy makers seemingly make decisions that affect all schools nationwide using
information received from urban schools.
Robinson (2004) provided insight into three small, rural school districts.
Robinson’s study was compared to a similar study done with large, urban schools. She
compared and found that some of those same issues that urban schools and their students
experienced were evident in rural schools and their students. She found that many rural
communities have fewer resources to address the problems that plague their society; that
the decline in enrollment or a small state budget can have a negative ripple effect
throughout the district; and that students were keenly aware of the financial problems that
their districts face.
The review of literature revealed many research studies that involved urban
school students’ perceptions about school. Although there were several studies that
involved rural school students’ perceptions about school, it was important for me to
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examine the perceptions about school of the students where I serve as an administrator.
The perception of school and what school reformation should be is channeled by
legislators and those whose focus somewhat indirectly affect it. The research has shown
that teachers, administrators, parents, legislators, and the media seem to shape what
should be happening in schools. This showed an evident gap in the literature as it relates
to students’ perception from rural environments. The lack of literature in the areas of
focus also indicated that there is apparently a need for this study and the results of the
data. It is equally important to recognize the existence of the perceptions of students in
rural school in order to give them a voice in the literature.
I conducted interviews with students in my school using those same 10 categories.
Additionally, I chose to use a survey with these same 10 categories. I decided to use the
survey to ensure that each student had the opportunity to respond to each category with
anonymity.
The survey used in this study was an adaptation of the interview protocols used by
Wilson and Corbett (2002) in their study. It is also important to understand that the
results of this study produced useful data that will enable teachers, administrators,
parents, and policy makers to better understand the perceptions that students in a rural
environment possess about school. Because school reform is ever evolving and that
evolution directly impacts all students in every geographical area, it important for those
who assist in setting national and state standards as well as school reformation to have an
understanding of the perceptions of students from rural school environments.
Further, it was important that this study was conducted in order to utilize the
findings to aid in making effective decisions in school reform relative to this school site.
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It was also important to me, as the administrator, to understand what the students’
perceptions are within this school as related to the particular areas that were surveyed. I
believe that how students actually feel about school ultimately affects their attendance
and performance both academically and behaviorally in school. These areas of focus
were the following: (a) student’s perception on the transition to high school; (b) student’s
perception on learning experiences; (c) student’s perception on being successful; (d)
student’s perception on school safety; (e) student’s perception on the school culture
and/or environment; (f) student’s perception on peer pressure; (g) student’s perception on
getting good grades; (h) student’s perception on instructional differences; (i) student’s
perception on challenging work; and (j) student’s future plans. The conclusions and
recommendations are presented in the next sections.

Conclusions
The purpose of this study was to investigate the perceptions of school of students
in a rural school environment. The results from this study were used to compare the
perceptions of students attending rural schools to those of students in an urban
environment. The study was conducted using a survey and interview protocols (see
Appendix B) adapted by the researcher. The survey included one demographic section
and 10 sections with questions related to each topic. The participants were students from
the rural school where the researcher was an administrator. The participants were given
the survey, and then those who agreed, participated in the interview process.
The researcher drew several conclusions from the data resulting from this
research. Results showed students’ perceptions of school from a rural environment and
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students’ perceptions of school from an urban environment are often the same. During the
interview process in Wilson and Corbett’s (2002) study and the present study, some of
the responses that students shared were similar. Research results from this study revealed
that the students’ perceptions from a rural school environment were an invaluable asset
that can aid in school reformation for this rural school, WKCHS, and that this data will
also add to the literature on rural students’ perception of school.

Recommendations
Due to the limited amount of research available on students’ perceptions from a
rural school environment, I examined the students’ perceptions of school from the rural
Mississippi school where I serve as the administrator. The study revealed that the
students’ perceptions from the rural school environment were very similar to those from
students from an urban school environment. Participants also provided insight that can
be utilized to aid in school reform. Based on the findings of the study, the following
recommendations are made by the researcher:
1. Due to the limited research on students’ perceptions from a rural school
environment, it is recommended that further research is conducted on
students’ perceptions from both a rural and an urban school environment with
the students from similar socioeconomic statuses. It will provide a view of
whether they have similar perceptions and funding challenges.
2. It is recommended that further research is conducted with more than one rural
school district that simulates Kennard County School District, but from a
similar geographic location and a different geographic location, in order to
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compare students’ perceptions of their school environment and to address the
issues or concerns that students may have.
3. It is recommended that research on funding be supplied to rural schools from
the local, state, and federal programs so that students are afforded the
necessary technological equipment in order to complete daily school
assignments and for them to be able to compete in the global society.
4. One of the main concerns of students that surfaced in the results was the lack
of technology and computers that were in poor condition and that did not
work. Students also said that due to the condition and the lack of computers,
often they were unable to complete daily assignments, because many of them
did not have computers to use at home. Due to the limited funding that the
rural school receives, and the low socioeconomic status of the majority of the
students within the school, it is recommended that stakeholders (to include
administration, faculty, staff, parents, and students) form partnerships with
community and area businesses, area schools, and area colleges and
universities that can design ways to employ and/or share instructional
resources that will satisfy and provide even more engaging and challenging
instruction within the district. Resources include but are not limited to
different types of technology and include resources such as Smartboards for
classrooms and laptop computers for student checkout.
5. In the study, the results revealed that some students felt that some students did
not attend school because of peer pressure. Therefore, it is recommended that
administration, faculty, and staff work with students at WKCHS, parents, the
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attendance clerk, and the truancy officer to solicit strategies that will address
peer pressure in order to promote positive school attendance.
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Demographics and Student Survey
Please complete this short survey by answering each item appropriately. Read each
question carefully, and place an (X) beside your response to each question. Your answers
will remain confidential.
I. Demographics Survey
1. What is your age?
A) _______ 11–12
B) _______ 13–14
C) _______ 15–16
D) _______ 17–21
2. What is your gender?
A) _____ M

B) _____ F

3. What is your ethnic background?
A) ___ African American
B) ___ White (Caucasian)
4. Please identify your grade level by marking beside your current grade level.
A) ___ 7th Grade
B) ___ 8th Grade
C) ___ 9th Grade
D) ___ 10th Grade
E) ___ 11th Grade
F) ___ 12th Grade
II.

Transition to High School
1) Did the school staff help to make your transition to this school easy?
A) Yes
B) No
2) How was it for you to make the change from elementary to high school?
A) Extremely Difficult
B) Difficult (But I adjusted quickly)
C) Somewhat Difficult
D) Easy
3) How well prepared were you for high school?
A) Well Prepared
B) Somewhat Prepared
C) I was not prepared for high school.
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III. Learning Experiences
1) What kinds of activities help you to learn best in class?
A) Completing activity or work sheets
B) Working in small groups with other students
C) To have your teacher lecture and give notes while you write them down
D) Talking and discussing the “lesson” with the teacher and other students
E) Completing assignments on the computer
2) I do not learn in class when:
A) I have to do all of the work by myself.
B) When I must work in a group with others.
C) When I have to read.
3) What do your teachers do to help you learn?
A) Encourage you to do your best.
B) Re-teach and explain what you don’t understand the first time.
C) Encourage you to ask questions if you don’t understand.
D) My teachers do not help me to learn.
4) Do you have opportunities in class to work with computers or other kinds of
technology?
A) Yes
B) No
IV. Student’s Success
1) What is your definition of being successful in school?
A) To get good grades
B) To “act right in class”
C) Preparing you to go to college
D) Preparing you to get a job after high school

2) Are you successful in school?
A) Yes
B) No
3) Is it easy or difficult for you to be successful in school?
A) Easy
B) Difficult
4) Do your teachers let you know that you are successful in their class?
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A) Yes
B) No
V. School Safety
1) Do you feel safe at school?
A) Yes
B) No
2) Are there any unsafe places in school?
A) Yes
B) No
3) Do you feel that your school building is safe?
A) Yes
B) No
4) Are you afraid or intimidated by other students at your school?
A) Yes
B) No
5) Are you afraid or intimidated of teachers or any other staff member who works
at your school?
A) Yes
B) No
6) I feel safe when the principal and/or the police officer monitor the school
building and the campus during the day.
A) Yes
B) No
VI. School Culture/Environment
1) Do you like being at this high school?
A) Yes
B) No
2) Do you feel like you are a part of the school?
A) Yes
B) No
3) Are students treated fairly at this school?
A) Yes
B) No
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4) Do students make choices that get them in trouble?
A) Yes
B) No
5) Are students recognized for positive behavior/academics?
A) Yes
B) No
VII. Peer Pressure
1) What is your definition of “peer pressure”?
A) To be easily influenced or controlled by another
B) Being pressured to do something just to fit in with my friends
C) Using my own thoughts to control my actions
2) Do you think that some students do not attend school or classes because of peer
pressure?
A) Yes
B) No
3) Do you feel good about coming to school each day?
A) Yes
B) No
4) Most of the students at our school treat each other with respect.
A) Yes
B) No
5) Some issues or problems that you face at school are:
A) Bullying or teasing
B) Harassment by other students
C) Harassment by teachers
D) Not feeling safe
E) Not having the appropriate learning materials
F) Not having the appropriate technology to do and complete research
G) My teacher does not give me the help that I need.
H) I don’t enjoy coming to school.
J) I want to come to school, but problems at home cause me to stay at home.
VIII. Getting Good Grades
1) Is it easy or difficult to get good grades?
A) Easy
B) Difficult
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2) What grades do you usually get?
A) All A’s
B) A’s and B’s
C) B’s and C’s
D) C’s and D’s
E) D or Below
3) Do you get feedback from your teachers on your assignments?
A) Yes
B) No
4) Do teachers make you redo work that is not acceptable?
A) Yes
B) No
5) Do you believe that your teachers give you work/assignments that challenge you?
A) Yes
B) No
6) Do you think that it is important to prepare for your classes and tests in order to
get good grades?
A) Yes
B) No
IX. Student’s Perceptions on Instruction Differences
1) Do you behave differently for certain teachers?
A) Yes
B) No
2) Do you think that you learn more in some classes than in other classes?
A) Yes
B) No
3) Do you get many opportunities to be creative in your classes?
A) Yes
B) No
4) Do some teachers need to make class learning experiences more interesting?
A) Yes
B) No
5) What type learning activities help you to learn best?
A) I have to do all of the work by myself.
B) When I must work in a group with others
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C) When I have to read for myself
D) When I do lessons and activities that relate to real-life situations
X. Perspectives on Challenging Work
1) What do you do when the school work is difficult for you?
A) Ask your teacher for help in understanding the material
B) Get help from your friend
C) Re-read for a better understanding
D) Just don’t do it
2) Which subject is the most difficult for you?
A) Reading
B) Mathematics
C) Algebra
D) Geometry
E) Science
F) Biology
G) History
3) Should the teacher help you when the work is difficult?
A) Yes
B) No
4) Which type of class work do you prefer, easy or difficult?
A) Easy
B) Difficult
5) Is the school library a challenging and fun place to learn?
A) Yes
B) No
XI. Student’s Future Plans
1) What do you plan to do after high school in terms of further schooling, work, or
a career?
A) Go to college
B) Attend trade school
C) Find a job right out of high school
D) Military (Army, Navy, Air Force, or Any of the Armed Forces)
E) I have no plans at this time.
2) Do you feel that this school is preparing you well to accomplish your goals?
A) Yes
B) No
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3) Do your teachers encourage students to go to college?
A) Yes
B) No
4) Do you think that college will help you to have a better life?
A) Yes
B) No
5) Do you have family and friends who have graduated from college?
A) Yes
B) No
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IRB APPROVAL
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